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The purpose of this study was to investigate if any
differences exist in the perceptions of male and female
students ages 12 to 18 in alternative schools toward
selected variables that contribute to school violence. This
study was to determine whether variables such as negative
peer pressure, abusive parents, lack of parental supervision
at home, family structure, an involvement with drugs,
exposure to violence in the mass media, and gender have a
significant relationship on school violence.
The questionnaires were taken to the administrators in
the alternative schools. The data were obtained from the
responses of 202 male and female students. The Pearson-r
Correlation Coefficients was used to determine significant
relationships. The correlation between the two groups were
analyzed and interpreted as yielded by the Pearson-r
Correlation Coefficients at the .05 level of significance.
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The findings indicated that there were significant
correlations between school violence and parental
supervision at home, and school violence and an involvement
with drugs. The Multiple Regression, using a stepwise,
revealed, that drugs had the greatest influence on school
violence.
Recommendations included: that schools should encourage
community leaders to enter into partnership with schools and
provide mentors for students to demonstrate positive role
models, that schools should work with parents to ensure that
appropriate supervision of their children is either provided
by parents or an appropriate community service agency, and
that schools should encourage students not to read material
or watch videos that encourage or feature the use of drugs
as being socially acceptable as part of their theme. Also,
the school should work with parents to enforce this edict
while at home or away from home, and schools should
encourage various businesses to sponsor after-school work
study programs for students, 16 to 18 years of age as part
of an on-going career education programs. Further research
is needed to explore the impact of negative peer pressure,
abusive parents, media violence, and family structure in
relation to school violence to be conducted with a larger,
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According to the National School Safety Center (1995)
the most difficult problem confronting educators is violence
in the classroom. When students behave in an uncivil manner
the opportunity for learning is wasted for all students.
When punishment is overused it becomes counterproductive. It
may even result in an increase in violent behavior by
students, low motivation and low self-esteem.
Curwin (1995) stated that children in schools today
seem to be more disruptive and to have less self-control
than five years ago. Fighting is the only way some students
know how to maintain dignity, to win the respect of peers,
or to be successful. Most students are not violent, but
those who are cause fear and disruption among other
students. Schreiber-Dill and Haberman (1995) suggested
that ejecting those students with violent behavior from the
classroom may increase alienation, academic failure and loss
of hope, and may cause an increase of violence in the
school. Krieg (1995) stated that violence is a learned
behavior. Some children are witnesses to violence in the
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home where parents use violent methods of discipline. This
may teach children that it is acceptable to settle disputes
by violent means.
Romanticizing violence in our culture and entertainment
makes it particularly burdensome for schools. Violent acts
are the daily fare of millions of American children, who
watch television an average of 21 hours per week. TV Guide
reports that a violent incident is shown, on average, every
six minutes (Children's Defense Fund, 1995). The American
Psychological Association reports that the post-traumatic
stress which children experience as either victims or
witnesses to violence includes intrusive imagery, emotional
constriction or avoidance, fears of recurrence, sleep
difficulties, lack of interest in significant activities,
and attention difficulties. All of these interfere with
normal development, with learning in school, and with living
a happy childhood (Sautter, 1995).
Purpose of the Study
The purpose of this study is to investigate if any
differences exist in the perceptions of male and female
students, ages 12 to 18, in alternative schools toward
selected variables that contribute to school violence. This
study was to determine whether variables such as negative
peer pressure, abusive parents, lack of parental supervision
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at home, family structure, exposure to violence in the mass
media, an involvement with drugs and gender produce a
significant difference in school violence as perceived by
male and female students.
Background of the Problem
According to Baker and Rubel (1980) violence in our
nation's schools began to come to the public's attention in
the early to mid-1970's, as the Senate Sub-committee to
investigate Juvenile Delinquency began paying extensive
attention to that phenomenon. The data collected by the
sub-committee showed dramatic increases in overt acts of
criminal and aggressive behavior on the part of students.
During the same period of time, and throughout the 1970's,
the "Gallup Poll of Public Attitudes towards Education"
consistently indicated that the population's primary concern
in education was the lack of discipline in schools (Baker
and Rubel, 1980). In 1976 Congress mandated the Department
of Health, Education and Welfare to prepare a definitive
report on the status of crime, violence, and vandalism in
the nation's schools. The findings of the report were as
follows:
Concerning Attacks: 1.3 percent of all secondary
school pupils are attacked each month; 42 percent
of those have some injury, while only 4 percent of
the 1.3 percent require medical attention. These
attacks are 42 percent interracial.
1.
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2. Still Concerning Attacks: although only 1,3
percent of all assaults on twelve-to-nineteen-year
olds occur in schools, fully 50 percent of all
assaulted twelve-to-fifteen-year olds are found in
schools.
3. Concerning Robberies: 0.05 percent secondary
school students are robbed by force or threaten in
one month; 47 percent of those robbed received
minor injury; 2 percent of those robbed required
medical attention. In most robberies the victims
are the same age, sex, and race as the
perpetrators.
4. Concerning Location of Violence: 13 percent of all
violent acts occur in the classrooms; violent acts
occur in the classroom; 16 percent occur in
restrooms; 43 percent in hallways and stairs; and
9 percent in the cafeteria.
The survey by Baker and Rubel (1980) indicated that the
majority of disruptive and violent behavior occurs at the
junior high level. The data revealed that 33 percent of all
junior high students reported avoiding certain places in
order to avoid violence. Bathrooms were ranked first on the
list of places to avoid because violent attacks by other
youths often happened there.
The Youth Risk Behavior Surveillance System (1990)
conducted a health-risk behavior survey among youth through
national, state and local levels. The survey polled 11,631
students in grades 9-12 in the fifty states, the District of
Columbia, Puerto Rico and the Virgin Islands. The results
of the survey revealed that nearly 20% of all students in
grades 9-12 reported they had carried a weapon at least once
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during the thirty days preceding the survey. Male students
(31.5%) reported having carried a weapon, as compared to
female students (8.1%). According to race, Hispanic
(41.1%), black (39.4%), and white (28.6%) male students
reported they had carried a weapon. Nearly 8% of all
students in grades 9-12 reported that, during the 30 days
preceding the survey, they had been in at least one physical
fight that resulted in an injury. The survey indicated of
these students 53.3% stated they had fought one time; 27.8%,
two or three times; 10.1%, four or five times; and 10.0%,
six or more times. Male students (12.2%) were significantly
more likely than female students (3.6%) to report having
been in a fight.
Dineen (1991) suggested that there are growing numbers
of out-of-control teens-young people who recognize no
boundaries to their behavior. They do not listen to
parents, teachers, school officials, or police. They lie
and manipulate, steal and break every rule, then defy or
charm their way out of any consequences. There is a growing
sense that these children have never learned to respect any
authority. Some children who become violent are regularly
victimized by the adults expected to care for them, and are
not safe in their own homes. There is a direct and
indisputable connection between violence in the home, or
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against children in the home, and subsequent violent
behavior by those children.
In the Joyce Foundation survey (1993) 5% of the
surveyed females had been shot at least once in their life
time. According to DeKalb County, Georgia Juvenile
Statistics Report (1993) the following information was
released concerning cases involving females: 70 committed
aggravated assault with offensive objects; 1 committed
aggravated battery; 13 committed battery; 17 committed
burglary; 11 carried a concealed weapon; 6 carried a deadly
weapon at a public gathering; 3 carried a gun at school; 20
carried a knife at school; 41 carried other kinds of weapons
at school; 32 were creating a disturbance at school; 13
damaged property; 28 were arrested for disorderly conduct;
91 were abused; 336 were deprived, without parental care or
control; and 3 were abandoned. In 1994 the following
information was released concerning cases involving juvenile
females in DeKalb County: 3 aggravated assault with a deadly
weapon; 65 aggravated assault with offensive object; 1
aggravated assault against police; 3 aggravated battery; 44
battery; 8 burglary; 3 carrying weapons at school (gun); 31
carrying weapons at school (knife); 36 were creating a
disturbance at school; 12 criminal damage to property; 5
criminal trespass entered; 228 were deprived, without
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parental care or control; 161 were abused; 6 abandoned; 29
disorderly conduct; 303 theft by shoplifting; 23 theft by
taking; 52 truancy; 1 unauthorized entrance into school
building; and 26 cases for the use of fighting words.
Furlong, Morrison, and Dear (1994), citing Shelby,
McGee, and Wright (1992), found that 11% of females in four
inner-city urban centers had carried a gun during the past
year. Butts (1994) stated Juvenile Courts handled an
estimated 276,900 delinquency cases involving females. The
number of delinquency cases involving females increased 27%
within a five year period. During a five-year period the
female case rate grew from 17.5 to 21.3 cases per 1,000
between 1988 and 1992. Female case rate for person offenses
increased more sharply (54%) between 1988 and 1992. The
increase in case rate for female property offenders was 21%.
FBI statistics report that juveniles commit one out of eight
violent crimes in the United States. Fifteen percent of
youthful offenders are responsible for 75 percent of serious
and violent crimes (Garrison, 1995).
According to the Children's Defense Fund (1995) over a
third of a million arrests of girls occurred in 1989, and
over half of those arrested were of runaways. In 1989 11.5
percent of all girls arrested for violent index offenses
were under the age of eighteen. Girls made up 20.5 percent
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of all index property crime arrests in 1989. The Annual
Survey of Jails revealed that in 1989 there were 53,994
juvenile admissions to the nation's jails; 16.1 percent of
the admissions were girls. In 1991, 27 cities reported
female gangs. Females make up an estimated 10 percent of
all gangs. In jurisdictions reporting gang-related crimes
for females the percentages for females for each type of
crime are 11.4 percent for gang-related homicides, 3.3
percent for other violent crimes, 13.6 percent for property
crimes, 12.7 percent for drug-related crimes, and 16.7
percent for other crimes. According to the office of
Juvenile Justice and Delinquency Prevention, of the total
population held in private juvenile facilities in 1991 29
percent was female. Shelter facilities held 48% females. In
a survey of high school students conducted by a Boston
commission to study school safety, 17 percent of girls
reported carrying a weapon to school at least once. In
Massachusetts 15 percent of the crimes that girls were
convicted of committing in 1987 were violent offenses. By
1991 that number had soared to 38 percent.
In a survey of high school students, 48 percent of
tenth grade boys and 34 percent of eighth grade boys had
easy accessibility to handguns. A 1990 survey of students
at 31 Illinois high schools revealed that one in 20 students
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had carried a gun to school. In New York City arrests on
gun charges increased 75 percent between 1987 and 1990 for
children ages seven to fifteen. During a six-month period
in 1988-1989 more than 400,000 students were victims of
violent crimes at school. The office of Juvenile Justice
and Delinquency Prevention (1994) reported that the total
population held in private juvenile facilities in 1991
consisted of 71 percent males.
The murder rate for teenage boys aged 15 to 19 more
than doubled between 1985 and 1991, increasing from 13
percent to 33 percent. The murder rate for Black males in
the same age group almost tripled, increasing from 46
percent to 124 percent, this increase was attributed to
guns. Since 1988 teenage boys in the United States have
been more likely to die from gunshot wounds than from all
natural causes combined, according to the Health Statistics
(Children's Defense Fund, 1995).
According to DeKalb County, Georgia Juvenile Statistics
Report (1993) the following information was released
concerning cases involving males: 12 committed aggravated
assault with a deadly weapon; 262 committed aggravated
assault with an offensive object; 11 committed aggravated
battery; 54 committed robbery with an offensive weapon; 91
committed battery; 333 committed burglary; 89 carried a
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concealed weapon; 8 carried a deadly weapon at a public
gathering; 24 carried a gun at school; 19 carried a knife at
school; 98 carried other kinds of weapons at school; 75 had
created a disturbance at school; 79 were arrested for
disorderly conduct; 21 for criminal damage to property; 52
were abused; 370 deprived, without parental care or control;
and 7 were abandoned. In 1994 the following information was
released concerning cases involving juvenile males in DeKalb
County: 25 aggravated assault with a deadly weapon; 181
aggravated assault with offensive object; 1 aggravated
assault against police; 13 aggravated battery; 13 aggravated
assault with intent; 98 battery; 249 burglary; 69 carrying a
gun at school; 58 carrying a knife at school; 16 carrying
other weapons at school; 82 were creating a disturbance at
school; 83 criminal damage to property; 31 criminal trespass
entered; 257 were deprived, without parental care or
control; 110 were abused; 9 abandoned; 92 disorderly
conduct; 13 robberies by force; 6 robberies by force and
intimidation; 27 robberies by intimidation; robberies by
sudden snatching; 610 theft by shoplifting; 165 theft by
taking; 58 truancy; 8 unauthorized entrance into school
building; and 64 cases for the use of fighting words.
On the national level the number of delinquency cases
involving males increased 26% between 1988 and 1992, while
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cases involving females increased 27%. During this five
year period the male case rate increased from 72.4 to 87.2
cases disposed per 1,000 youth at risk. The female case
rate increased from 17.5 to 21.3 cases per 1,000 between
1988 and 1992. The 1992 case rate for males charged with
personal offenses was more than three times greater than the
rate for females, 17.4 compared to 4.8 per 1,000 at risk.
The female case rate for person offenses increased more
sharply between 1988 and 1992 than did the rate for males,
54% compared with 48% (U.S. Department of Justice, 1994).
Statement of the Problem
As school violence participation by females has
increased there has evolved a need to determine whether
there is a significant difference between male and female
students with regard to their participation in violence.
Violence is a major problem in our schools. It detracts
from learning. Teachers and administrators have become
frustrated due to the off-task behavior of students,
teachers' fear for their safety, physical and verbal
disruptions, disrespect of teachers, reduced time on-task,
attention difficulties, difficulty in presenting
instruction, and even death due to violent behavior. These
inappropriate classroom behaviors disrupt the learning
environment schools try to provide, filling students and
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teachers with fear and endangering their lives (Friedlander,
1993). The quality of education invariably decreases as
time-on-task is reduced to address unwanted distractions.
The objective of this study was to investigate the
differences in the perceptions of male and female students,
ages 12 to 18, in alternative schools on specific variables
that have been identified to contribute to students' violent
behavior. Thus, in an attempt to address and correct
students' violent behavior, administrators need to know what
variables have the most impact on the behavior displayed by
students in schools.
Significance of the Study
In reviewing the literature, no known previous
comparative research studies have been found to exist to
determine whether there is a difference between school
violence and specific variables as perceived by male and
female students in alternative schools. As school violence
participation by females has increased, there has evolved a
need to determine whether there is a significant difference
between male and female students in their perceptions with
regard to their participation in violence. There has not
been any known comparative study dealing directly with the
differences in the perceptions of male and female students
in alternative schools, to identify specific variables that
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cause violence, but the current literature has supported a
need for research in this area. This study is designed to
provide basic information concerning relevant data that can
be used to help administrations in restructuring schools and
curriculum, improving the environment of schools by
providing a support system for students and developing
different programs and strategies to apply to males and
females to help curtail violence. The primary function of a
school system is to educate its students. To accomplish
this the safety and security of students and teachers must
be guaranteed. This is not always guaranteed, as evidenced
by the polls taken concerning the escalating violence that
occurs in the schools, the statistics compiled and news
stories related daily by the media (Grealy, 1989) . The
problems of lack of discipline, violence, vandalism and drug
abuse in schools throughout the country are a known fact.
The Gallup Polls for the past several years have placed
these among the major concerns of educators and the public.
There is a close relationship between academic performance
and levels of violence in students' lives (Friedlander,
1993). Buka and Earls (1993) identified potential causes of
violence. They are as follow: lack of parental supervision,
parental rejection, child abuse, and large family size.
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The school environment is no longer considered safe and
secure. Many teenagers are injured or die as a result of
school violence. Those who survive attacks and witness
violence face serious problems, such as depression and
traiima. Teenage violence is reaching epidemic proportions,
and people are demanding solutions to this deadly problem.
Administrators must solicit ways to decrease violence and
regain control of the schools (Seagle, 1994).
According to MetLife (1994) the majority of teachers
and law enforcement officials believe that the major factors
contributing to violence in public schools include lack of
supervision at home, exposure to violence in the mass media,
peer pressure, poverty, and family structure. The survey
revealed that students often act violently because they are
provoked by others (32%), to impress their friends (28%),
because of jealousy over a boyfriend or girlfriend (19%).
Ruttenberg (1994) identified several risk factors that
correlated with youth violence. Those factors included
poverty, repeated exposure to violence, unstable family
life, family violence, delinquent peer groups, and media
violence. According to Ruttenberg (1994) White children
account for 42% of all children living in poverty, but fewer
than 5% of White children live in sustained poverty; by
contrast, almost 40% of Black children experience persistent
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poverty. Sustained poverty inevitably affects a child's
expectations by creating a sense of hopelessness and
uselessness. Forty three percent of Black and Hispanic
children have lived in poverty over 75% of their lives,
compared to 13% of White children.
A review of the literature suggested seven variables
which may be related to violence. However, the influence of
these variables on school violence between male and female
students ranging in age from 12 to 18 is not known. Using
these variables as a guide, this study seeks to answer the
following questions:
1. Is there a relationship between school violence and
negative peer pressure as perceived by (a) male and
(b) female students in alternative schools?
2. Is there a relationship between school violence and
lack of parental supervision at home as perceived by
(a) male and (b) female students in alternative
schools?
3. Is there a relationship between school violence and
family structure as perceived by (a) male and (b)
female students in alternative schools?
4. Is there a relationship between school violence and
abusive parents as perceived by (a) male and (b) female
students in alternative schools?
5. Is there a relationship between school violence and
exposure to violence in the mass media as perceived by
(a) male and (b) female students in alternative
schools?
6. Is there a relationship between school violence and an
involvement with drugs as perceived by (a) male and
(b) female students in alternative schools?
16
7. Is there a difference between school violence and
gender?
Summary
The problem of this study was to investigate the
differences in the perceptions of male and female students
ages 12 to 18 in alternative schools on specific variables
that have been identified to contribute to students' violent
behavior.
According to the literature, the most difficult problem
confronting educators is violence in the classroom. Students
are more disruptive, and increasingly lack self-control.
Researchers believe that certain variables contribute to the
violent behavior of students in public schools. The lack of
supervision at home, exposure to violence in the mass media,
peer pressure, poverty, and family structure are considered
risk factors that correlates with youth violence.
This chapter was devoted to providing an introduction
to the research problem. After presenting the purpose of
the study, the researcher examined the background of the
problem, provided a statement of the problem, explained the
significance of the study, and stated the research
questions.
CHAPTER 2
REVIEW OF THE LITERATURE
The problem of this study was to investigate the
differences in the perceptions of male and female students
ages 12 to 18 in alternative schools on specific variables
that have been identified to contribute to students' violent
behavior.
A review of the related literature was discussed in
this chapter. Its focus was on selected variables that
contribute to school violence among male and female
students. This chapter was presented in five components:
historical background, school and community violence, school
violence and boys, school violence and girls, and violence
and gender difference.
Historical Background
Bybee and Gee (1982) cited several behavior studies
indicating problems of violence in the piiblic schools. Carol
Henning conducted a study on behavior problems in 1949. The
study revealed that lying and disrespect were the most
serious discipline problems encountered by 225 high school
17
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principals. In 1956 a study conducted by the National
Education Association indicated that violence was gradually
emerging as a problem. The study showed that 28 percent of
the teachers in large cities were aware of an act of
physical violence against a co-worker within a period of a
year. The study also indicated that teachers that worked in
poverty areas faced serious problems of violence. School
crimes escalated during the late 1950s and early 1960s, and
they were clearly a problem by 1965. Violence and vandalism
in our nation's schools began to come to the public's
attention in the early to mid-1970's. Listed below are some
variables that contributed to school violence during this
period.
1. Dramatic increases between 1950 and 1970 in the
physical size of the schools (and the number of
students in them) provided a greater opportunity
for violence and, therefore, a greater crime risk
for students.
2. Increases in the complexity of due process
compliance procedures required by wide-ranging
Supreme Court cases slowed down the schools'
administration of some areas of discipline to
students, forcing schools to increase tolerance
levels for unruly and unwanted behavior.
As these variables came increasingly to the nation's
attention the public became alarmed. Throughout the 1960s
and 1970s all branches of the federal government took
actions which in some way affected either the understanding
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of or response to violence in schools. A survey released in
1970 pointed out that the vast majority of school-based
disturbances were over school-related issues such as dress
codes, curriculum policies, general rules and regulations
(Bybee and Gee, 1982).
In California, the first state to require school
districts to keep statistics on school crime, the United
States Department of Education (1989) reported that assaults
in the schools increased by 16 percent in the four years
ending with the 1988-89 school year. A reluctance to
acknowledge violence as a problem is too common. Greenbaum
(1989), communications director for the National School
Safety Center, explains that administrators may mistakenly
believe that bullying, fights, and intimidation are stages
that all children go through. Administrators must admit
these are crimes. The fact that they were committed by
minors on minors does not make them less than crimes.
According to Witkin (1991) there have been many
contributing factors that have desensitized children to
violence. Many children are surrounded by gunfire and
television images of people who kill. He suggested that
poverty and hopelessness felt by many children have left
them with a nonchalant attitude that provides a stage for
violence. Schools do not have the power to cure the
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violence manifested by students, but stable routines, clear
boundaries of acceptable behavior, and justified trust in
adult presence and authority can help those who are afraid
of violence to keep their anxiety and panic under control.
This can also help students envision school as safe and
secure.
Farrington (1991) found that violent offenders often
experienced poor child-rearing methods and lack of
supervision during childhood. A study by Garbarino and
Plantz (1993) concluded that there is a relationship between
child abuse, neglect and violent behavior. In another case-
control study Lewis and his colleagues (1993) found that
early abuse and family violence were associated with
subsequent violent behavior. A study by Michael Rutter
(1993) strengthens the argument for a causal link between
family discord and later delinquency. It showed that in
families in which parents divorced or separated antisocial
behavior was twice as great in children. Farrington and
West reported a 57.3 percent increase in the chance of
delinquency if a child had more than three siblings before
age ten. June Andrew (1993) reported that the most violent
offenders tended to come from large families (Buka and
Earls, 1993).
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The National Research Council's report (1993) cites
four characteristics of schools that contribute to violence:
a limited amount of space occupied by a relatively large
number of students; a reduced capacity to avoid
confrontation; the imposition of behavioral routines and
conformity which may contribute to feelings of resentment,
anger, and rejection; and poor building design features
which may facilitate the commission of violent acts ( APA,
1993). One of the most devastating psychological effects of
violence in students' lives is that it may shrink and
distort the ability to participate in the implied promise of
future benefits for school work done today. When violence
destroys the ability to imagine a meritorious future it
destroys the motivation and the ability to prepare for it.
Students can learn that making progress in school is their
lifeline of hope for escaping from oppressive life-settings
of violent behavior. (Friedlander, 1993). According to APA
(1993), in a recent report by the National Research Council,
it was concluded that the risk factor most closely
correlated with youth violence is low family income.
Sustained poverty inevitably affects a child's expectations
by creating a sense of hopelessness and uselessness. In
many poor American neighborhoods children are often exposed
to chronic and extreme violence.
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Murdick and Gartin (1993) stated that many educators
believe that an increase in domestic violence and child
abuse results in children's displaying learning and behavior
characteristics that lead to frustration, school failure,
and even retaliatory violence. Many children find that
bringing weapons to school provides them with a sense of
personal power. Many children lack control and routine in
their lives due to poverty, homelessness, abuse, and
violence in the home.
According to Buka and Earls (1993) the family
environment of antisocial behavior has been established as a
risk factor for adolescent violence and delinquency. Murdick
and Gartin (1993) identified factors that contribute to
violent behavior by children, evidence of past or continuing
participation in violent behavior, evidence of child abuse,
and evidence of family climate of violence, including verbal
threats.
Bell and Jenkins (1993) found that children ranging in
age from ten to nineteen who reside in low-income, moderate
to extremely high-crime areas had experienced the following:
75% had witnessed a robbery, stabbing, shooting, and
killing; 35% had witnessed a stabbing, 39% a shooting; and
24% reported that they had seen someone killed. Forty-five
percent had seen more than one violent incident. Many of
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the victims of the observed violence were known to these
children: 50% of the shooting victims were either
classmates, friends, neighbors, or family members, as were
55% of the stabbing victims and 40% of those murdered.
The incidents of weapons possession rose by 28 percent
in five years (Gaustad 1991). According to Moles (1991),
some types of school crime, such as theft and drugs, have
remained level in recent years. However, there is evidence
to suggest that violent crime may be increasing.
The Youth Risk Behavior Surveillance System (1993), a
national school-based survey, periodically measures the
prevalence of priority health-risk behaviors among youth
through comparable national, state and local surveys. The
results: nearly one-fourth of students (22.1%) nationwide
reported they had carried a weapon at least once during the
30 days preceding the survey; nationwide, 4.4% of students
missed at least one day of school during the 30 days
preceding the survey because they felt unsafe at school or
felt unsafe traveling to and from school. In 1994 the
National League of Cities conducted a study that surveyed
700 communities nationwide, including urban, suburban and
rural areas. The study revealed the following statistics:
80% of respondents reported violence is a serious problem in
classrooms, hallways and playgrounds; 40% reported that
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violence in schools has increased noticeably over the past
five years; 30% of suburban and rural school districts have
experienced significant increases in violence; 25% of all
the schools participating in the survey reported that in the
previous year students died or suffered injuries as a result
of violence; 41% of big-city schools reported deaths or
serious injury as a result of violence; and 40% of suburban
communities and non-metropolitan towns and cities reported
gangs were a factor in violence in their schools.
A survey by Gallup (1994) cited fighting, violence and
gangs as the number one problem facing public schools today.
In the survey respondents ranked the following causes of
increased violence in schools as very important: increase in
use of alcohol and drugs among school-age youth 78% ; easy
availability of weapons 72%; growth of youth gangs 72%; a
breakdown in the American family 70%; schools lacking the
authority to discipline 65%; and increased portrayal of
violence in media 60% .
The longitudinal research program reported new findings
on the effects of child abuse and neglect on subsequent
delinquency. Researchers found that adolescents growing up
in homes exhibiting partner violence, generalized hostility,
or child maltreatment reported engaging in higher rates of
violence (Allen-Hagen, Sickmund, and Snyder, 1994).
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Ruttenberg (1994) stated that between 1980 and 1990
there was a 79% increase in the number of juveniles aged ten
to seventeen who committed murder by using firearms. Between
1982 and 1991 arrests for weapons violations among juveniles
increased almost 80 percent. Between 1987 and 1990 gunshot
wounds among children ages sixteen and under nearly doubled
in major urban areas. Researchers have been able to
identify various risk factors correlated with youth
violence. Those factors include poverty, repeated exposure
to violence, an unstable family life and family violence,
delinquent peer groups, and media violence.
Researchers have found that adolescents who were
physically abused or neglected as children are 53% more
likely to be arrested as juveniles, and 38% more likely to
commit a violent crime. Some studies have found that 70% of
juvenile offenders come from single-parent homes.
Researchers also have found, after controlling for
socioeconomic status, that single-parent families and step-
families tend to have adolescent children exhibiting deviant
behavior. Between 1987 and 1991 juvenile gang killings in
the United States soared nearly 26.5% and deaths classified
by the FBI as gangland homicides increased over 55.6%.
Children and youths continue to turn to peer groups in
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search of acceptance, identity, and rites of passage
(Ruttenberg, 1994).
Researchers and public health experts have concluded
that media violence increases both short-term and long-term
aggression, desensitization, and fear in children.
Researchers also have found that television desensitizes
viewers, especially young children, to the immorality of
violence. For those children living in communities plagued
by violence television reinforces the seeming ordinariness
and rightness of the violence that confronts them daily.
These children come to believe that the violence they view
on television is normal and acceptable (Ruttenberg, 1994).
The National Education Association reported that every
day in the United States 40 children are killed or injured
by guns. Young people are using firearms to settle their
grievances as never before. According to FBI data the
number of juveniles arrested for murder increased by 127.9
percent between 1984 and 1993. Arrests of juveniles for
weapons violations increased by 125.6 percent between 1984
and 1993. In three years, between 1987 and 1990, gunshot
wounds among children ages 16 and under in urban areas
nearly doubled, according to the National Pediatric Trauma
Registry (Children's Defense Fund, 1995).
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School and Conununitv Violence
According to a University of Michigan study in the
1950's the five factors most influencing adolescent behavior
were: home, school, church, peer group, and television. By
1980 the order of influence had changed significantly to
home, peer group, television, school, and church (Riley,
1991).
Many adolescents growing up in communities are
experiencing a growing "underclass" syndrome characterized
by illiteracy, unemployment, chronic poverty, homelessness
and despair. These conditions are the result of
discrimination, racism and classism. They are the seeds
from which antisocial behavior of adolescents originates
(Riley, 1991).
A number of recent trends regarding the family suggest
a lessening of family influence on children. As a result,
more and more children are being raised in families in which
the parents have less and less time for them (Eitzen, 1992).
Research has shown that children from one-parent families
differ significantly from children of two-parent families
with regard to school behaviors. Rejection by one or both
parents may lead some children to act out resentment in
hostile ways. According to Craig (1992) the decade of the
1980's proved that home is not always a haven against the
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harsh realities of life outside. For many it is the
battlefield where domestic violence claims its victims.
Family violence is so severe that it often results in
intervention by public authorities. The fact that a child
has difficulty negotiating developmental milestones may
trigger parental abuse. The experience of violence in
itself may result in children's displaying learning
characteristics that differ from those of children reared in
less stressful environments. Behavior that leads to
academic frustration and school failure often typifies
children with histories of family violence. Abusive family
environments influence children's problem-defining and
problem-solving behaviors.
According to Kenny and Watson (1992), the incidence of
drug and alcohol use among teenagers in school continues to
be a significant problem, with many youths reporting regular
monthly and/or daily use. The consequences of the extensive
crime, disorder, and drug use problems in our schools may be
far more serious than their numbers alone suggest. Under
these circumstances it is difficult for our schools to be
orderly, safe, and secure places in which effective learning
can take place.
The drug culture has helped produce a different class
of children for our schools, and the schools are unprepared.
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These children are creating havoc and presenting challenges
that are both demanding and frustrating. In major urban
areas it is estimated that one child in 15 has some
cognitive problem that can impair his or her behavior and
learning (Emeral, 1993).
Poverty has become a more permanent category for the
poor, the underclass. These people have little hope of
advancing economically in legitimate ways. Their
hopelessness and alienation help to explain their abuse of
alcohol and other drugs (Friedlander, 1993). All of these
conditions stem from the absence of stable, well-paid jobs.
A further consequence of this state of affairs is that it
undermines the stability of families. The "New Poor" are
more thoroughly trapped in poverty because of the economic
transformation. Hard physical labor, typically an
occupation of this group, is rarely needed in high-tech
society. This situation diminishes the life-chances of the
working class (Friedlander, 1993).
According to Ruttenberg (1994) poverty, joblessness,
and the lack of real employment opportunities promote
violence by generating a sense of frustration, low self¬
esteem, and hopelessness about the future. Among American
children who experience poverty by age 15 Black children are
six times more likely to stay poor for all 15 years (12%,
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compared to 2% of White children). White children are seven
times more likely to spend just one year in poverty (36%,
compared to 5% of Black children).
A survey conducted by MetLife (1994) on school violence
examined issues related to violence in public schools based
on the perceptions and experiences of teachers, students,
and law enforcement officials. The results of the survey
indicated that teachers' and students' experiences and
perceptions related to safety and violence in schools show
strong associations with factors related to the school
environment. The survey also suggested that the quality of
education a school provides, a school's ability to help
students succeed academically, the level of parental
involvement in school life, and the percentage of low income
or minority students in a school have a direct impact on its
environment.
Violence or the threat of violence has an impact on
the way teachers and students work in the classroom.
Students who do not perform well in school are more affected
by violence or the threat of violence in the schools. One
in every four students, regardless of his or her level of
achievement, feels that violence has lessened the quality of
education in their respective schools (MetLife, 1994).
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According to Ruttenberg (1994) drugs have two distinct
impacts on youth violence. There is a connection that
exists between aggressive behavior and the consumption of
drugs. There is also a financial connection between the
existence of the drug trade and violence. The trend in
juvenile arrests for cocaine and heroin violations has
paralleled the trend in juvenile homicide arrests. The
amount of money that can be made in the drug trade draws
children into criminal activity at a very early age.
Juvenile Justice (1994) indicated that between 1988 and 1991
the number of drug cases involving detention dropped from
27,100 to 22,900, a decrease of 15%. Drug cases involving
detention then escalated to 25,300 in 1992, an increase of
11% over 1991 (Butts, 1994). The U.S. Department of Justice
reported drugs and violence have centered on the use and
sale of heroin, cocaine, and craclc. In a survey 43% of the
students had used cocaine, 25% had used crack and 21% had
used heroin. The users reported only an occasional use of
the drugs. Eighteen percent of high school students
reported having dealt drugs or worked for someone who did.
When the students dealt in drugs, firearms were a common
element in the drug business; 75% of the students had
carried a gun. As drug dealers, 60% reported having carried
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guns during drug transactions and 63% had fired a gun during
these transactions (Shelby and Wright, 1993).
According to Fingerhut (1993) the National Center for
Health Statistics analyzed youth firearm death rates from
1979 to 1988 and revealed even more startling information.
The study showed that gun homicides killed 1,022 teens
between the ages of 15 and 19 in 1984, a number that
escalated to 1,641 in 1988. According to the Children's
Defense Fund, guns kill the equivalent of a class of 25
youngsters, and injure 60 more, every two days. Adolescents
between the ages of 10 and 19 are killed with guns at a rate
of one every three hours. An American child today is 15
times more likely to be killed by gunfire than is a child in
war-ravaged Northern Ireland. Every year since 1950 the
niomber of American children gunned down has doubled.
Teenagers are more than 2 ^ times as likely to be victims of
violent crime as are those over 20 years of age. More young
people in the United States have been killed by guns in
their homeland during the last 13 years than were those who
lost their lives in the quarter century war fought in
Vietnam (Sautter, 1995).
As a result of the violent behavior of students that
has plague our schools, school systems across the country
are adding alternative education programs designed for
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violent or chronically disruptive youth. Some school
districts and states are contracting with private groups to
provide programs, including residential schools. Alternative
education intervention positively affects student
achievement and completion of formal education programs
(Harrington-Lueker, 1994). Alternative schools are being
established for students who are expelled from school. These
schools are structured; the main focus is on academics and
counseling. The development of alternative education
programs is a strategy that can reduce and prevent youth-
related violence (McGibonney, 1995).
According to Harrington-Lueker (1994) the demands of
parents, teachers and state legislatures to adopt
zero-tolerance policies on school discipline and violence
have caused many school systems to add alternative programs.
Some states provide alternative placement for behaviorally
disordered students, because by federal law these children
cannot be expelled. The Colorado Legislature passed a
school discipline law that required mandatory expulsion for
carrying a weapon to school, selling drugs, committing
robbery or assault on school campus. As a result of this
law there was an increase in the number of expulsions
statewide. These students were placed in alternative
schools for violent and chronically disruptive behavior. The
34
expulsion rate of the state's largest school district
escalated because of the mandatory expulsion law, from five
in 1992-1993 school year to 209 in 1993-1994. In Denver 65
students were expelled in 1993-1994 compared to 38 in 1992-
1993. For a poll taken in Texas 91.2% of the citizens
stated they support mandatory expulsion if school systems
placed expelled students in alternative schools.
In 1990 the Clayton County Board of Education
established the Clayton County Alternative School. The
purpose of this school is to give young people with strong
disciplinary and/or emotional problems an opportunity to
alter their behavior. The students can return to their home
school when their behavior has been altered. Clayton County
has established a collaborative with Crossroads, the state
alternative school consortium. This collaborative is made
up of various agencies, including the Georgia Department of
Education, Department of Family and Children Services,
Children and Youth Services, Mental Health, Juvenile Court,
and Georgia Cities in Schools. The main objective is to
advise and support chronically disruptive children (Clayton
County Board of Education, 1995).
The alternative schools in Atlanta are referred to as
Cities In Schools (CIS). The purpose of the schools is to
provide an environment with the proper instructional program
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and an adequate social support system. CIS focuses on those
students who are not performing well academically because of
the problems they are confronted with before entering and
after leaving the classroom. Cities In Schools students fit
the overall profile of at-risk students. These students
have at least one of the following characteristics: failure
in the regular school system program, disruptive behavior,
lack of interest in school, lack of motivation to learn,
retention in grade at least twice, and pregnancy or
parenthood (Georgia Cities In Schools, 1995).
Violence and Bovs
According to Grealy (1989) an eleven-year old boy who
was experiencing a difficult problem in the home allowed his
emotions to erupt at school. The boy lost control, fired
two shots at his teacher, and then fired two more while
conferencing with the principal. In a survey of youth in
custody juvenile institutions indicated that nearly 40% were
boys being held for a violent offense. An estimated 60.5%
of the juveniles and young adults were between the ages of
15 and 17; 12.4% were age 14 or younger; and 27.2% were 18
years of age or older. Among all the juveniles and young
adults held in long-term. State-operated juvenile
institutions 93.1% were males (Beck, Kline, and Greenfield,
1989) .
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A survey of public school students in Baltimore,
Maryland showed that 59 percent of males who came from
one-parent or no-parent homes had carried a handgun. This
is a reflection of how family breakdowns fuel the crisis
(Witkin, 1991). A study by the National School Safety
Center stated that 135,000 students carried guns to school
daily in 1987. Officials at the center believe that figure
to be higher today. The National Crime Analysis Program at
Northeastern University reported that the number of children
under the age of 18 arrested for weapons violations jumped
from 19,649 to 31,577 in 1989. In 1987 the National School
Safety Center estimated that nationwide 135,000 boys carried
guns to school daily (Gaustad, 1991).
According to the Center to Prevent Handgun Violence for
every household in the United States two guns are owned by
private citizens (Gaustad, 1991). Many of these guns fall
into the hands of young people. Barrett (1991) reported
that in Washington, D.C., which has one of the nation's
toughest antihandgun laws, juveniles can easily buy guns on
the black market.
Juvenile Court Statistics (1992) reported White youth
accounted for 65% of the delinquency cases. White youth
were responsible for 57% of person offense cases, 70% of
property offense cases, 52% of drug law violation cases, and
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65% of public order cases. Black youth were responsible for
31% of all delinquency cases, 40% of person offense cases,
27% of property cases, 46% of drug cases, and 32% of public
order cases. Juveniles of other races accounted for 4% of
all delinquency cases in 1992. The male case rates
increased continuously with age in two of the four
categories drug law violations and public order offense
cases. The person offense and property offense case rates
for males declined between age 16 and 17. The property
offense case rate for 17-year-old males was 9% lower than
the rate for 16-year-olds (86.8% compared with 94.9% cases
per 1000).
In 1975 the parents of approximately 46,000 children,
or one in every 100, used or attempted to use guns or knives
to discipline their children. In most cases the child in
question was a boy. Males are taught that it is manly to
fight and kill. Over ninety percent of all violent crime is
committed by men (Miller, 1993). Increasingly, children who
experience isolation and alienation at home and school are
lonely, desperate, and callously victimizing others (Curcio
and First, 1993).
Sheley and Wright (1993) discussed the results of a
study completed on juvenile possession of firearms. The
survey was introduced to the students as a national study of
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firearms and violence among youth. In 10 schools sampled
758 students were surveyed. The results of the study
indicated 22 percent of the students possessed guns, 12
percent of the students carried a gun all or most of the
time, 23 percent carried a gun seldom, 37 percent of the
students acquired guns from the streets, and 53 percent of
the students would borrow guns from family or friends. The
main reason given for owning or carrying a gun was self-
protection.
Greenbaum (1994) conducted research for Juvenile
Justice on delinquency and drug abuse. The research studied
4,000 youth over a period of five years. The study began in
1986, collecting data from three areas. Fifteen hundred
boys, girls and their parents from high-risk Denver
neighborhoods were interviewed once a year. The study
focused on children 7, 9, 11, 13, and 15 years of age in the
Denver Youth Survey, University of Colorado. The Pittsburgh
Youth Study, at the University of Pittsburgh, studied boys
in the first, fourth, and seventh grades in Pittsburgh
schools. The study was conducted with 1,500 subjects,
including their teachers and parents. There were semiannual
follow-up interviews with all subjects. The Rochester Youth
Development Study, at the State University of New York at
Albany, consisted of 1,000 public school seventh-and-eighth
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graders. There were interviews every six months with the
students and their parents, conducted separately. Data were
collected from Rochester schools, the police, and other
agencies. The research focused on children at high risk for
serious delinquent behavior.
In the Pittsburgh and Denver studies, about 10 percent
of 7 year-old boys reported having committed at least one
street offense involving theft. By the age of 9 the rate
increased to nearly 20 percent. When the boys approached
their teens more serious crimes had been committed and the
boys had been arrested. It was revealed in all three
studies that when the boys were 17 about 40 percent of them
had committed at least one crime. Boys exhibited the onset
of stubborn behavior at an early age, and by 11 and 12
showed defiance and minor aggression. After that more
serious forms of delinquency began (physical fighting and
avoidance of authority).
Juvenile courts disposed an estimated 1,194,300
delinquency cases involving male juveniles in 1992. The
number of delinquency cases involving males increased 26%
between 1988 and 1992. During this 5-year period the male
case rate increased from 72.4 to 87.2 cases disposed per
1,000 youth at risk. The 1992 case rate for males charged
with person offenses was 17.4% (Butts, 1994).
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According to a CDC study (1994) the murder rate for
teenage boys ages 15-19 more than doubled between 1985 and
1991, rising from 12.95 percent to 32.97 percent. Since
1988 teenage boys in the United States generally have been
more likely to die from gunshot wounds than from all natural
causes combined, according to the National Center for Health
Statistics. A Northeastern University study found that
murder arrest of boys 12 years of age and under doubled
between 1985 and 1991 (Children's Defense Fund, 1995).
Violence And Girls
Research on bullying suggested that girls need a sense
of affirmation and affiliation, a feeling of belonging and a
shared intimacy expressed in exchanging confidences and
gossip (Besag, 1989).
Riley (1991) indicated that most students are aware of
the risks involved in belonging to a gang, but it offers
them experiences and adventures. The numerous motivating
factors influencing an individual's decision to join a gang
include power, pride, prestige, peer pressure, self-
preservation, lure of money and limited life-options.
According to the Los Angeles County Sheriff Department
(1994) gangs vary in their extent of organization,
criminality, and operations, mostly due to the significant
differences within their racial and ethnic backgrounds.
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Black gang members tend to be more involved in monetarily
motivated criminal conduct, drug trafficking, and robbery.
Hispanic gang members are more inclined to be turf-oriented,
having a great respect for and pride in for their
neighborhood gangs. Asian gang members tend to involve
themselves in property crimes, robberies, and auto theft.
White gang members are involved in organized property
crimes, drug trafficking, racist crime, and vandalism.
Statistics indicate that girls are becoming involved in gang
activity at a young age, which can range from 11 to 18 years
old. In 1991 13 of the 207 persons murdered in gang-related
violence within the Sheriff's Department's jurisdiction are
females. Six of these females were members or associates in
a gang.
At school or in the neighborhood the girls tend to
follow a popular group of gang girls that they have a strong
desire to join. These young and impressionable girls are
seeking peer approval, meaning, support and identity, and
they believe that joining the gang will provide for these
needs. Due to the lack of parental guidance and supervision
these girls learn their morals and ethics on the streets
from their peers (Los Angeles County, 1994).
According to Sikes (1994) a disturbing new American
trend is the increased willingness of girls to join the
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violent world of street gangs. Girls' gangs account for
only a fraction of United States crime, but they have gained
widespread notoriety in recent years for their self¬
destructive lifestyle. Bloody turf battles with rival gangs
include random attacks. A growing number of young girls are
joining gangs as a desperate attempt to survive in a brutal
culture of poverty, drugs and sexual abuse. Gangs are
recruiting more young females. In Los Angeles females
comprise approximately 15 percent of the gang population.
Girls who join gangs suffer from alienation and family
abuse. Among girls who join gangs 90 percent have
experienced severe emotional, sexual or physical abuse,
usually by a caretaker. Their low self-esteem and isolation
keep them from trusting anyone. They internalize the abuse
and enter the gang to act out their rage and anger. These
girls turn to gangs for a support network (Abner, 1994).
Furlong, Morrison, and Dear (1994), citing Shelby,
McGee, and Wright (1992), found that 11% of females in four
inner-city urban centers had carried a gun during the past
year. According to Garrison (1995) the female case rate for
person offenses increased more sharply (54%) between 1988
and 1992. The increase in case rate for female property
offenders was 21%. FBI statistics report that juveniles
commit one out of eight violent crimes in the United States.
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Fifteen percent of youthful offenders are responsible for 75
percent of serious and violent crimes.
According to the office of Juvenile Justice and
Delinquency Prevention, of the total population held in
private juvenile facilities in 1991 29 percent was female.
In shelter facilities there was 48% females. In a survey of
high school students conducted by The Boston Commission to
Study School Safety 17 percent of girls reported carrying a
weapon to school at least once. In Massachusetts 15 percent
of the crimes that girls were convicted of committing in
1987 were violent offenses. By 1991 that number had soared
to 38 percent (Children's Defense Fund, 1995).
The Annual Survey of Jails revealed that in 1989 there
were 53,994 juvenile admissions to the nation's jails and
16.1 percent of the admissions were females. Females under
the age of eighteen constitute 11.5 percent of all those
arrested for violent index offenses in 1989. In 1991 27
cities reported female gangs. An estimated 10 percent of
all gangs are female. There were 4.5 percent of female
gang-related homicide crimes committed. In 1992 the
National Institute of Justice Gang Survey received reports
that in 1991 there were 99 independent female gangs spread
over 35 law enforcement jurisdictions. In jurisdictions
reporting gang-related crimes for females the percentages
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for females for each type of crime are 11.4 percent for
gang-related homicides, 3.3 percent for other violent
crimes, 13.6 percent for property crimes, 12.7 percent for
drug-related crimes, and 16.7 percent for other crimes. In
Massachusetts 15 percent of the crimes that females were
convicted of committing in 1987 were violent offenses; by
1991 that number had soared to 38 percent (Children's
Defense Fund, 1995).
Violence and Gender Difference
Infeld (1994) conducted a study to examine gender based
differences in the writing of 8-year-old girls and boys.
Eight children (four girls and four boys) from a third grade
class were used as research participants. The finding
revealed several gender-based differences in the writing of
8-year-old girls and boys. Girls write from a reality-based
perspective. They include less gender-role stereotyping
than boys, resolve conflicts more peacefully and creatively,
are developmentally ahead of boys. Comparatively, boys
write from a fantasy-based perspective. They include more
gender-role stereotyping, resolve more conflicts physically
and/or violently, and create stories which reflect a strong
television influence. Kolbo (1993) examined whether gender,
intelligence, socioeconomic status and support may mediate
the effects of exposure to family violence on children's
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development. The study was conducted with 30 boys and 30
girls aged 8 through 11. Correlational and regression
analyses indicated that exposure was significantly related
to children's self-worth and behavior problems. This
relationship varied by gender and type of functioning being
measured; exposure was significantly related to boys'
reports of self-worth and girls' behavior problems. Support
was significantly related to children's behavior problems
and self-worth. Support also significantly mediated the
relationship between exposure and self-worth for boys in a
protective fashion. Thus boys with high levels of support
maintained high levels of self-worth despite increased
levels of exposure. Other gender differences were that boys
in this study had significantly higher IQ scores than girls.
Warner (1991) examined whether inner-city black
adolescents ages 12-14 who live in and attend school in a
violent environment have feeling of fear, anxiety,
helplessness, or despair over the nuclear threat. The
sample consisted of 27 girls and 31 boys ages 12-14 from two
7th and 8th grade classes at a parochial school in Oakland,
California. The major findings of the hypotheses indicated
the following: those who felt unsafe in their environment
experienced greater nuclear despair; those who reported that
they, a relative, or a friend had been a victim of a violent
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crime were not more despairing than those who did not know a
victim and who were not personally a victim; most felt there
was little or nothing they could do to prevent nuclear war;
males and females did not differ in their level of concern
over nuclear war, yet males were more likely to admit
feeling fearful or anxious. The three areas explored
revealed that the most frequently reported worry was the
subject's death, especially by murder, followed by nuclear
war. The findings further imply that concern about the
nuclear threat is not limited by race, gender, or
socioeconomic status.
Landsman (1991) sampled 43 6-11 year-old children,
residents of a battered women's shelter; the study
investigated the use of defense mechanisms and other
emotion-focused coping, as measured by scoring of
transcripts of a semistructured interview. The relationship
of this coping to behavioral adjustment was explored. The
major findings of the study were of exploratory analyses. It
was found that boys and girls manifested two distinct
patterns in the association of coping with adjustment. Boys
did better when they avoided emotional involvement with the
abuse situation and avoided thinking about the abuse
situation. They also did better when they avoided
identifying with the aggressor and, instead, found alternate
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or positive models to identify with, but did not identify
with rescuers. In contrast to boys, girls did better when
they were able to soothe themselves and did not become
overly defensive.
Youth Risk Behavior Surveillance System (1990) reported
that 31% male students have carried a weapon to school,
compared to 8.1% female students. The survey revealed that
the students had been in at least one physical fight; 53.3%
had fought one time; 27.8% two or three times; 10% four or
five times and 10% six or more times. Male students (12.2%)
reported having been in a fight, compared to 3.6% of the
female students. Males were significantly more likely than
females students to report having been in a fight.
DeKalb County, Georgia Juvenile Statistic (1993)
indicated 11 females carried a concealed weapon, compared to
89 males; 3 female students carried a gun to school,
compared to 24 males. Twenty female students carried a
knife to school, compared to 19 males. Forty females were
reported to have carried other types of weapons to school,
compared to 98 males. Thirty-two females were arrested for
creating a disturbance at school, compared to 75 males.
Thirteen females were reported for causing damage to
property, compared to 21 males. Twenty-eight females were
arrested for disorderly conduct, compared to 79 males. In
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DeKalb (1994) 69 males carried a gun to school, compared to
3 females; 58 males carried a knife to school, compared to
31 females; 16 males carried other types of weapons,
compared to 41 females; 82 males were creating disturbances
at school compared to 36 females; 83 males were arrested for
property damage, compared to 12 females; 92 males were
arrested for disorderly conduct, compared to 29 females; and
64 males had used fighting words, compared to 26 females.
Summary
The problem of this study was to investigate the
differences in the perceptions of male and female students
ages 12 to 18 in alternative schools on specific variables
that have been identified to contribute to students' violent
behavior. Violence is a significant issue in the nation's
schools. Traditionally, male participation in school
violence has been expected over the past twenty years, but
female violence has soared from 15% to 38% over a five-year
period. There have been few known comparative studies about
male and female students' participation in school violence.
This study seeks to address that research gap by providing
data on these students' perceptions concerning selected
variables that contribute to school violence.
CHAPTER 3
THEORETICAL FRAMEWORK
The problem of this study was to investigate the
differences in the perceptions of male and female students
ages 12 to 18 in alternative schools on specific variables
that have been identified to contribute to students' violent
behavior. This chapter presented and explained the
anticipated differences between the variables. The
definition of terms were defined and the limitations of the
study discussed.
Theoretical Framework
Research has shown that dysfunctional children, from
dysfunctional families are found in many schools and
communities. These children show hostility, anger, and
frustration, and many times are dangerous to themselves and
others (Curio and First, 1993). There tends to be more
violence in schools that are located in communities that
have high rates of poverty, unemployment, crime, and one-
parent families headed by females, as well as females who
have little education (Weishew and Peng, 1993). Children of
color who are of low socioeconomic status are at greater
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risk of being victims or perpetrators of violence (APA,
1993). Students' disruptive behavior in the school is
frequently blamed on the home and family. The home and
family are also blamed for such variables as lax discipline,
too little parental guidance of children, parental neglect
of children's education, and violence in the home (Bybee and
Gee, 1982). When parents use corporal punishment to
discipline their children this can teach young children that
violence and love are compatible. It also teaches that
violence is an acceptable form of conflict-resolution
(Hechinger, 1992).
Television has been demonstrated to be a teacher for
many children. The increase in school-related crime is most
frequently attributed to violence in the mass media. In
certain circumstances television violence can instigate an
increase in aggressive acts (Bybee and Gee, 1982). One of
the best predictors of violent criminal behavior is the
viewing, by children, of large quantities of television
violence. It is known that children learn skills, values,
and behavior from television, and it has the strongest
influence during preadolescence. Television teaches many
misleading and harmful lessons about violence (Centerwall,
1992). Higher levels of viewing violence on television
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correlate with increased acceptance of aggressive attitudes
and increased aggressive behavior (APA, 1993) .
Teachers and law enforcement officials believe that the
major indicators contributing to violence in public schools
are lack of supervision at home, exposure to violence in the
mass media, peer pressure, poverty, and family structure
(MetLife, 1994). Several researchers have concluded that
there is a relationship among child abuse, family violence,
and violent behavior (Buka and Earls, 1993). Juvenile
delinquency has been found to correlate with a history of
childhood abuse and neglect, as well as with growing up in a
single-parent household. Researchers and public health
experts have concluded that media violence increases both
short-term and long-term aggression, desensitization, and
fear in children. These youth come to believe that the
violence they view on television is normal and acceptable
(Ruttenberg, 1994).
A report by the National Research Council revealed that
low family income is most closely correlated with youth
violence. Family income determines objective opportunities,
including housing, neighborhoods, and schools. Children
living in public housing have a diminished sense of the
future. This lack of a positive future orientation can
produce depression, rage, and disregard for human life
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(Ruttenberg, 1994). Youth gangs are the most visible peer
groups correlated with youth violence. In their search for
acceptance, identity, and rites of passage, children and
youths continue to turn to peer groups. The research
revealed there is gender differences in the way conflicts
are resolved. The study will show how the variables which
contribute to violence among students are perceived by both
genders.
Independent and Dependent Variables
In this study the dependent variable was school
violence among male and female students ages 12 to 18. The
independent variables were negative peer pressure, abusive
parents, socioeconomic status, lack of parental supervision
at home, involvement with drugs, family structure, exposure
to violence in the mass media, age, gender, and race.
The diagram in figure 1 illustrates the interaction of
the variables of this study.
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FIGURE 1: MODEL OF VARIABLES




For the purpose of this study, the following variables
were defined as follows:
Dependent Variable
1. Violence among male and female students - aggressive
behavior displayed by an individual or group with the
intent to cause harm (i.e., killing, beating, stabbing,
shooting, etc.).
Independent Variables
2. Lack of Parental Supervision at Home - parents are
rarely home to oversee the activity of their children;
do not retain control of their children; children left
at home alone, or else totally ignored by parents.
3. Negative Peer Pressure - strong influence placed on an
individual by associates to participate in any activity
that is inappropriate; a person in one's age group
influencing one to break rules of society, school and
against one's own set of values or morals (Thorndike
and Barnhart, 1990).
4. Abusive Parents - a mother, father, or guardian who
harms or mistreats their children either physically,
mentally, socially, or emotionally; parents who
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physically, emotionally, verbally, impair a child’s
physical or emotional health and social development.
5. Exposure to Violence in the Mass Media - watching
violent television programs or movies without adult
supervision; television programs or movies involving
violent acts such as stabbing, shooting, fighting, and
killing.
6. Family Structure - number of parents in the home (one
or two); the number of children in the home; group of
people who live in the same household and interact
together.
7. Socioeconomic Status - having to do with or involving
the employment status of parents (i.e., semi-skilled/
skilled worker); family income below poverty level of
$15,000 annually; lack of money due to lack of
employment or low-paying employment; based on income.
8. Involvement with Drugs - engaging in the possession of
an illegal siibstance with the intent to use or
distribute narcotics by an individual to make money or
for personal pleasure.
Definition of Terms
For the purpose of this study, the following terms were
defined:
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9. Assault - an unlawful attempt, coupled with a present
ability, to commit a violent injury on the person of
another, including jostling, tearing clothes, seizing
or striking another.
10. Attack - is the willful and unlawful use of force or
violence upon the person of another.
11. Battery - an unlawful beating in which an offender
inflicts bodily harm on a victim.
12. Delinquent Act - an act committed by a juvenile for
which an adult could be prosecuted in a criminal court,
but which when committed by a juvenile is within the
jurisdiction of the juvenile court. Delinquent acts
include crimes against persons, crimes against
property, drug offenses, and crimes against public
order.
13. Disruptive Conduct - any conduct that interferes with
the educational process or with extracurricular
activities, including such behaviors as acts of
hostility, abuse or harassment, whether verbal or
physical.
14. Fighting - mutual physical contact involving anger or
hostility.
15. Homicide - is the killing of a person by another
person.
57
16. Juvenile - Youth at or below the upper age of original
juvenile court jurisdiction (ages 15 to 18).
17. Poverty - living condition of individuals; condition of
being poor; lack of what is needed to live on; little
money or lack of money, to provide for a person's
needs.
18. Middle School - an educational institution for students
in grades 6, 7, and 8.
19. Elementary School - an educational institution for
students in grades K-5.
20. High School - an educational institution for students
in grades 9-12.
21. Alternative School - an educational institution for
students in grades 6-12 who have been suspended from
the regular school setting for various offenses against
another person or persons.
22. Gender - the sex of an individual (male or female).
23. Age - the chronological maturity of an individual.
24. Race - any ethnic group of people i.e.. Black, White,
Hispanic, Asian etc.; group of people that originated
from the same geographical location, same group of
ancestors.
25. School Violence - immediate or chronic situations that
result in injury to the psychological, social or
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physical well-being of an individual or group {APA,
1993) that occur on the property of a functioning
public or private elementary or secondary school.
Null Hypotheses
HI: There is no significant relationship between school
violence and negative peer pressure as perceived by
(a) male and (b) female students in alternative
schools.
H2: There is no significant relationship between school
violence and abusive parents as perceived by (a) male
and (b) female students in alternative schools.
H3; There is no significant relationship between school
violence and lack of parental supervision at home as
perceived by (a) male and (b) female students in
alternative schools.
H4: There is no significant relationship between school
violence and family structure as perceived by (a) male
and (b) female students in alternative schools .
H5: There is no significant relationship between school
violence and violence in the mass media as perceived by
(a) male and (b) female students in alternative
schools.
H6: There is no significant relationship between school
violence and an involvement with drugs as perceived by
(a) male and (b) female students in alternative
schools.
H7: There is no significant difference between school
violence and gender.
Limitations of the Study
Limitations of the study included the following:
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1. The results of this study were limited to males and
females in one school district with several alternative
school settings in the Atlanta Metropolitan area.
2. Research studies done on the perceptions of male and
female students of variables that contribute to
violence was very limited.
3. There were not enough research studies on male and
female violence in alternative schools to make a
comparison of the findings.
4. Respondents may not have been completely honest when
answering the questions.
5. The results of this study were limited to students only
in alternative schools, which may affect the results
because of an uneven population of males and females,
but provided an accurate population of the total
setting.
Summary
This study has explored the variables that contribute
to violence among male and female students. It was based
upon the theoretical framework of this chapter, which was
included. The relationship among the variables, definition
of key terms, research hypotheses and limitations of this
study were described in this chapter.
CHAPTER 4
RESEARCH METHODS AND PROCEDURES
This chapter was designed primarily to describe the
methodology used in determining the relationship certain
variables had on the violent behavior of male and female
students in alternative schools. This chapter also
described the procedure followed in conducting this study:
the research design; a description of the setting; sampling
procedures; working with human subjects; a description of
the instruments; data collection procedures; statistical
applications and summary.
Research Design
This study focused on specific variables that were
identified to contribute to school violence as perceived by
male and female students ages 12 to 18 in alternative
schools within a selected school district in Georgia. The
school district was chosen because of its accessibility to
the researcher. The predicted niomber of subjects was 250




The research was descriptive in nature and quantitative
in design, using a questionnaire to collect data. A
questionnaire was used in this study to review and interpret
the variables which contribute to school violence among male
and female students. By identifying and explaining the
connection between the variables, one can rationalize and
have a better insight into the violent behavior among male
and female students in alternative schools.
Prior to taking the questionnaires to the alternative
schools to potential and desired respondents letters were
constructed and sent to potential respondents requesting
their participation and cooperation in this study. The
letter explained the purpose of the study and gave specific
directions for completing the questionnaires.
After retrieving the data from the survey acquired from
male and female students, then explaining and equating the
results of their answers, the researcher can rationalize the
violent behavior of alternative school male and female
students. From studying the results the researcher can make
a comparison of any relationship between the perceptions of
male and female students of variables that contribute to
school violence within the same school district in the
Atlanta Metropolitan area. Even though, a conclusive
judgement cannot be obtained from the correlation, research
62
would indicate that anything that negatively affects
students behavior can have an impact on the learning
environment.
Description of the Setting
The setting of this study was two alternative schools
in the same district in the Metropolitan Atlanta area. The
School System has a total of 104 schools. Of those 77 are
elementary (grades K-6), 7 are middle schools (grades 7-8),
and 19 are high schools (grades 9-12). The system also
includes four alternative schools. The alternative schools
are for students with violent and disruptive behavior who
have been expelled from the regular school setting. The
number of students enrolled in the school district for the
1994-95 school year was 85,300, with an average student/
teacher ratio of approximately 24 to 1. Approximately 54
percent of the students in this system are White, 42 percent
are Black, with other groups constituting about 4 percent of
the student body.
The student population for this study was male and
female students aged 12 to 18 in alternative schools. The
alternative setting was selected because of the nature of
the study, which is A Comparative Study of the Perceptions
of Male and Female Students Ages 12 to 18 on Factors that
Contribute to School Violence in Alternative Schools. The
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students in these schools have already been in trouble or
committed acts of violence. They were able to respond to
the questionnaire as violent offenders.
Sampling Procedures
Two schools from the same school district in the
Atlanta Metropolitan area were selected to participate in
this study. The entire student population of the schools
was used.
The total number of students who were chosen to
participate in the survey was 250 male and female students.
A cluster and probability sampling was used because of the
group of individuals in the alternative schools displayed
similar characteristics of violent behavior. The researcher
used all the students in the alternative schools in the
district; because of the type of schools and the use of only
one school district, the age and gender populations were
unequal. The homogeneous groups were smaller because of the
type of school.
The school district selected was chosen to provide the
researcher with a broad sample base using a sample
population of suburban schools. The population used to
obtain the data would make the study more decisive because
of the same types of schools and behavior difficulties.
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Working with Human Subjects
This study was conducted with the permission of the
appropriate school district and individual administrators.
When questionnaires were delivered a letter from the
researcher explaining the nature of the study and giving
explicit directions and expectations was included. Subjects
to be used in this study were informed that the collected
data would be used in a dissertation, with individuals
remaining anonymous and only group data being reported. The
respondents’ participation in the survey was voluntary and
the collected data would be confidential. Since students
were used in the survey, parental consent was secured by the
researcher for students' participation.
Description of the Instrument
In constructing the instrument, recommendations were
made by several researchers. The survey involved a clearly
defined problem and definite objectives. It required
careful planning, analysis and interpretation of data
gathered and logical and skillful reporting of the findings
(Best, 1981). The survey method was used to collect
information from people about their ideas, feelings, plans,
and beliefs and their social, educational, and financial
backgrounds (Fink and Kosecoff, 1985). In order for the
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researcher to conduct the survey, nine steps were used in
the survey research process (Rea and Parker, 1992).
1. Identify the focus of the study and method of the
research;
2. Establish information base;
3. Create a sampling frame;
4. Determine the sample size and sample selection
procedures;
5. Design the instrument;
6. Pre-test;
7. Implement the survey;
8. Codify the completed questionnaire and computerized
data entry; and
9. Analyze the data and make a final report (Rea and
Parker, 1992).
The purpose of the questionnaire was to look at the
perceptions of males and females concerning the variables
that contribute to violence in school. The researcher
developed a questionnaire to gather data for this study.
The questionnaire was used to collect factual
information about males and females perceptions of violence
in school. It is easy to fill out, takes little time, keeps
the respondent on the subject, is relatively objective, and
is fairly easy to tabulate and analyze (Best, 1981).
Part I of the survey was designed to collect
demographic data about the respondent, such as age, race.
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and gender. For the questions in Part I of the
questionnaire the respondents were asked to circle the
appropriate answer. For example, the respondents were asked
to circle their age, race, and gender.
Part II of the questionnaires used a Likert-type scale
to measure the responses on the variables that contribute to
violence as perceived by male and female students in
alternative schools. The respondents were asked to circle
the number corresponding to their response. An example of
the response is: 1-Always, 2-almost Always, 3-Sometimes, 4-
Rarely, 5-Not At All. Each response was given a number
value, 5 being the highest score and 1 being the lowest
score. Having the responses pre-coded made it easier to
transfer the data into the computer file. It also
facilitated speed in dealing with the questionnaires. The
following question numbers indicated the different
variables: peer pressure 9-12; abusive parents 13-17;
parental supervision 18-20; family structure 21-26, 31, 40-
42; exposure to violence in the mass media 27-30;
involvement with drugs 34-36, 43, 44; and violence 32, 33,
37-39, 45, 46.
This instrument was field tested with students at one
elementary school in a Metropolitan Atlanta school district.
The reason for field-testing the instruments at the
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elementary level was that students were of various age
groups and grade levels in alternative schools. Field-
testing allowed the researcher to revise the instrument and
to make necessary changes to clarify items that seemed
unclear. Field-testing the instrument increases its
reliability and validity (Best, 1981) .
Pat& Cpllgctiph
Questionnaires were taken to two alternative sites in
the Metropolitan Atlanta Area School district by the
researcher. Respondents were informed that their survey
results would be used to help determine the variables that
cause violence among male and female students. A target
person was selected at each alternative site to distribute,
administer, and collect the questionnaires. The researcher
did read or had someone read the questions to all
respondents who were completing the questionnaire because of
their varied reading ability and their ability to understand
the questionnaire. The instruments were duplicated on white
paper. The instruments were taken to the different schools,
using a different color code for each school. A self-
addressed, stamped envelope was provided to mail the results
back to the researcher. The participants were assured that
only group data would be reported and not individual data.
Data were collected using the following methods:
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1. Secure permission from one Metropolitan Atlanta Area
School District to conduct the study;
2. Develop questionnaires to conduct the study;
3. Obtain permission from the building administrator
(principal) and parents to survey males and females in
the alternative school;
4. Obtain letters of support from PTA presidents and
principals to encourage parental permission;
5. Distribute the questionnaires to male and female
students, using a selected target person in each
school; using the target person or the researcher to
read the items on the questionnaire to all students who
completed a questionnaire because of their varied
reading ability and their unequal ability to understand
the questions; and
7. Collect all completed questionnaires from students and
mail to the researcher, using the self-addressed,
stamped envelope.
Every effort was made to have all males and female students
complete a questionnaire.
Statistical Applications
The data from the questionnaires were entered into the
computer. Version X of the Statistical Package for the
Social Sciences (SPSS-X) was used to analyze the data. A
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level of significance of at least .05 was used to determine
whether to accept or reject the hypotheses. The
questionnaire data were analyzed using the Pearson-r
Correlation Coefficients and Multiple Regression, using a
stepwise. The Pearson-r Correlation Coefficients procedure
was selected because this statistical procedure permits an
analysis of the relationship between the data, a
determination of their statistical significance, and a
comparison of the relationships, as stated in the
hypotheses, in perceptions among two groups, and the
achievement of the goal of the research. Multiple
Regression using stepwise was used to single out the
variable which has the most predictive value concerning the
perceptions of male and female students that contribute to
school violence. In this study the researcher used
descriptive statistics to describe the sample population,
and the demographic data and to show frequency counts and
percentage responses in each category. A frequency table
was used to analyze the data. The frequency counts were
translated into percentages to make comparisons. The groups




This chapter described the methodology and procedures
that were used to conduct this study. A description of the
population, the instrument, and the measures for collecting
data, and of how the data was analyzed was also included in
this chapter. The data analysis obtained from this research
will be discussed in the next chapter.
CHAPTER 5
PRESENTATION AND ANALYSIS OF DATA
iDtrgdugtion
The purpose of this study was to investigate the
relationship between school violence and selected variables
as perceived by male and female students ages 12 to 18 in
alternative schools. The selected variables for this study
included: negative peer pressure, abusive parents, lack of
parental supervision at home, family structure, involvement
with drugs, exposure to violence in the mass media, and
gender. This chapter presents an analysis of the data
acquired from the Students' Perceptions on the School
Violence Questionnaire.
The data gathered from the survey used in this study
were presented in two sections. Section one presented the
demographics concerning the students. Section two presented
the data obtained from the students on their perceptions of
variables that contribute to school violence. The students
responded to a 45-item questionnaire used to generate data.
Four Southeastern urban school districts in the
Metropolitan Atlanta area were provided an opportunity to
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participate in this research. Only one district chose to
participate; the other districts declined due to the nature
of the study and its direct involvement with students.
Pistribution Of Data From The Survey On Demographics Of
5budents In Selected Alternative Schools
The distribution of data from the survey on
demographics of students is presented in Table 1 and the
paragraphs which follow.
TABLE 1
DEMOGRAPHICS OF 202 RESPONDENTS IN THE ALTERNATIVE SCHOOLS
IN A METROPOLITAN ATLANTA AREA SCHOOL DISTRICT
School Males % Females % Total %
Cousins 74 66.1 38 33.9 112 100
Sunset 60 66.7 30 33.3 90 100
Total 134 66.3 68 33.7 202 100
Table 1 shows the two alternative schools and the
number of male and female students in each school. There
were 74 or 66.1 percent males and 38 or 33.9 percent females
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in Cousins Alternative school, and 60 or 66.7 percent males
and 30 or 33.3 percent females in Sunset Alternative school.
A total population of 202 students was included in this
study.
Table 2 shows the distribution of the different races
of students in the alternative schools.
TABLE 2
DEMOGRAPHICS DISTRIBUTION OF RACE OF RESPONDENTS IN A







Black 108 53.4 68 33.7 176 87.1
White 5 2.5 5 2.5
Hispanic 21 10.4 21 10.4
TOTAL 134 66.3 68 33.7 202 100.0
The data in table 2 reveal that a total of 202 students
were involved in this study; 176 or 87.1 percent were Black,
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5, or 2,5 percent were White, and 21, or 10.4 percent, were
Hispanic.
The largest percentage of the students in the
alternative schools were Black males, 53.4 percent, followed
by Black females, 33.7 percent, then Hispanic, 10.4 percent.
The lowest percentage of the population was White males, 2.5
percent.
Table 3 shows the ages of the students in the
Metropolitan Atlanta area school district alternative
schools.
TABLE 3
DEMOGRAPHICS OF RESPONDENTS AGE IN THE ALTERNATIVE SCHOOLS
IN A METROPOLITAN ATLANTA AREA SCHOOL DISTRICT
AGE MALE FEMALE TOTAL
No. % NO. % No. %
12 7 3.4 7 3.4
13-15 47 23.3 15 7.4 62 30.0
16-18 77 38.2 53 26.2 130 64.4
Missing Data 3 1.5 3 1.5
134 66.4 68 33.6 202 100.0TOTAL
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The majority of the students, 130 or 64.4 percent, were
between the ages of 16-18; 62 or 30.7 percent, were between
13-15 years of age; 7 or 3.5 percent, were 12 years of age;
and 3 or 1.5 percent, did not indicate their age. The data
revealed that most of the students were between 16 and 18
years of age.
Table 4 shows the different categories of the students'
parents occupations.
TABLE 4
DEMOGRAPHICS OF PARENTS' OCCUPATIONS OF 202 RESPONDENTS
GROUPED INTO CATEGORIES IN A
METROPOLITAN ATLANTA AREA SCHOOL DISTRICT
Categories Mother Father Total
No. % No % No %
Semi-skilled/
Skilled 91 45.1 94 46.5 185 45.8
Manager 24 11.9 19 9.4 43 10.6
Technical/
Professional 46 22.8 36 17.8 82 20.3
Unemployed 11 5.4 21 10.4 32 7.9
Missing Data 30 14.9 32 15.8 62 15.3
Total 202 100.0 202 100.0 404 100.0
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The parents' professions were grouped into three
categories and unemployed. The data reveal that a total of
185 or 45.8 percent of the parents, were semi-skilled/
skilled workers; 82 or 20.3 percent of the parents, were
technical workers/professional; 43 or 10.6 percent of the
parents, were managers; and 32 or 7.9 percent of the
parents, were unemployed but the unemployed, were not an
indicator of a category for parents' occupations. The
unemployed could be placed under either category, because
the parent could have been a displaced worker at the time of
the survey. Money value was not used in the place of
categories, because many of the children were unaware of the
amount of money the parents earned. There were some
children who were reluctant to give personal information
about their parents income in terms of dollar value.
Analysis of Data Relating to the Hypothesis
The correlation coefficient is analyzed and interpreted
according to the computed probability level at the .05 level
of significance. The significant level of .05 was used to
determine whether the hypothesis for the dependent variable
and the independent variables for 134 male and 68 female
students would be accepted or rejected. The total number
for the variables differs because the missing data signal is
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used in the computer program, which allows incomplete
questionnaires to be used.
Hypothesis 1
There is no significant relationship between school
violence and negative peer pressure as perceived by
(a) male and (b) female students in alternative schools.
Data relative to the relationship between school
violence and negative peer pressure for male and female
respondents are displayed in Table 5.
TABLE 5
THE CORRELATION COEFFICIENTS OF MALE AND FEMALE STUDENTS ON
SCHOOL VIOLENCE AND NEGATIVE PEER PRESSURE
GENDER N R PROBABILITY
Male 132 -.0042 .962
Female 67 -.0441 .723
TOTAL 199
Not significant at .05 level
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The correlation coefficient for 132 male students
was -.0042; this shows an inverse relationship between
school violence and negative peer pressure as perceived by
male students in alternative schools. The probability level
was .962, which was not significant at the .05 level.
Therefore, for (a) male students hypothesis 1 was accepted.
The correlation coefficient for 67 female students was
-.0441; this shows an inverse relationship between school
violence and negative peer pressure as perceived by female
students in alternative schools. The probability level was
.723, which was not significant at the .05 level.
Therefore, for (b) female students hypothesis 1 was
accepted.
The data indicated that male and female students'
perceptions regarding school violence and negative peer
pressure were similar. It also revealed that negative peer
pressure has no influence on school violence. The
literature in this study revealed there is a significant
relationship between school violence and negative peer
pressure as being a risk factor that correlated with youth
violence (Ruttenberg, 1994). The majority of teachers and
law enforcement officials believe that one of the major
factors contributing to violence in public schools is
negative peer pressure.
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Since this study was conducted in an alternative
setting and not in a regular school setting, this may have
had an influence on the way the students responded to this
question. The setting for this study was a small sample of
male and female students in an alternative program designed
for violent or chronically disruptive youth. The behavior
of these students were the same and their perceptions of
negative peer pressure were not viewed as being negative,
but normal behavior for this group of students.
Hypothesis 2
There is no significant relationship between school
violence and abusive parents as perceived by (a) male and
(b) female students in alternative schools.
Data relative to the relationship between school
violence and abusive parents for male and female respondents
are displayed in Table 6.
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TABLE 6
THE CORRELATION COEFFICIENTS OF MALE AND FEMALE STUDENTS ON
SCHOOL VIOLENCE AND ABUSIVE PARENTS
GENDER N R PROBABILITY
Male 133 .1361 .118
Female 68 .0430 .728
TOTAL 201
Not significant at .05 level
The correlation coefficient for 134 male students was
.1361; this shows a relationship between school violence and
abusive parents as perceived by male students in alternative
schools. The probability level was .118, which was not
significant at the .05 level. Therefore, for (a) male
students hypothesis 2 was accepted.
The correlation coefficient for 68 female students was
.0430; this shows no relationship between school violence
and abusive parents as perceived by female students in
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alternative schools. The probability level was .728, which
was not significant at the .05 level. Therefore, for (b)
female students hypothesis 2 was accepted.
The data indicated that male and female students'
perceptions regarding school violence and abusive parents
were similar. The data revealed that abusive parents have
no influence on school violence. The literature in this
study revealed that an increase in child abuse results in
children's displaying behavior characteristics that lead to
frustration and even retaliatory violence (Murdick and
Gartin, 1993). The researchers identified abusive parents
as a risk factor for violent behavior of children. In
another case-control study (1993) Lewis and his colleagues
found that early child abuse and family violence were
associated with violent behavior. The literature that was
researched did not investigate alternative school settings,
which, may have affected the results of this study.
Hypothesis 3
There is no significant relationship between school
violence and lack of parental supervision at home as
perceived by (a) male and (b) female students in alternative
schools.
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Data relative to the relationship between school
violence and the lack of parental supervision at home for
male and female respondents are displayed in Table 7.
TABLE 7
THE CORRELATION COEFFICIENT OF MALE AND FEMALE STUDENTS ON
SCHOOL VIOLENCE AND LACK OF PARENTAL SUPERVISION AT HOME
GENDER N R PROBABILITY
Male 133 .2661 .002*
Female 68 .0956 .449
TOTAL 201
* Significant at .05 level
The correlation coefficient for 133 male students was
.2661; this shows a positive relationship between school
violence and lack of parental supervision at home as
perceived by male students in alternative schools. The
probability level was .002, which was significant at the .05
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level. Therefore, for (a) male students hypothesis 3 was
rejected.
The correlation coefficient for 68 female students was
.0956; this shows no relationship between school violence
and lack of parental supervision at home as perceived by
female students in alternative schools. The probability
level was .449, which was not significant at the .05 level.
Therefore, for (b) female students hypothesis 3 was
accepted.
The data indicated that male students' perceptions
regarding school violence and lack of parental supervision
at home had an influence on school violence. The literature
supports the data for this study indicating the lack of
parental supervision at home as a major factor contributing
to violence in the public schools (MetLife, 1994). The
female students perceived lack of parental supervision at
home as not having an influence on school violence. The Los
Angeles County Sheriff Department (1994) revealed that due
to lack of parental supervision at home and guidance girls
learn their morals and ethics on the streets from their
peers. One must note, this is only the perceptions of female
students and may not reflect real life occurrences.
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Hypothesis 4
There is no significant relationship between school
violence and family structure as perceived by (a) male and
female students in alternative schools .
Data relative to the relationship between school
violence and family structure for male and female
respondents are displayed in Table 8.
TABLE 8
THE CORRELATION COEFFICIENTS OF MALE AND FEMALE STUDENTS ON
SCHOOL VIOLENCE AND FAMILY STRUCTURE
GENDER N R PROBABILITY
Male 134 .0628 .471
Female 68 .1550 .207
TOTAL 202
Not significant at .05 level
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The correlation coefficient for 134 male students was
.0628; this shows a relationship between school violence and
family structure as perceived by male students in
alternative schools. The probability level was .471, which
was not significant at the .05 level. Therefore, for (a)
male students hypothesis 4 was accepted.
The correlation coefficient for 68 female students was
.1550; this shows a positive relationship between school
violence and family structure as perceived by female
students in alternative schools. The probability level was
.207, which was not significant at the .05 level.
Therefore, for (b) female students hypothesis 4 was
accepted.
The data indicated that male and female students'
perceptions regarding school violence and family structure
were similar. The data revealed that family structure has
no influence on school violence. Research in this study
has shown that children from one-parent families differs
significantly from children of two-parent families with
regard to disruptive school behavior. Rejection by one or
both parents may lead some children to act out resentment in
hostile ways (Eitzen, 1992). Buka and Earls (1993) showed
that in families in which parents were divorced or separated
violent behavior was twice as great in children. These
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children in alternative schools have been in trouble or have
committed acts of violence were not thinking in terms of how
family structure affected them, personally. The literature
shows a significant relationship between school violence and
family structure.
Hypothesis 5
There is no significant relationship between school
violence and violence in the mass media as perceived by
(a) male and (b) female students in alternative schools.
Data relative to the relationship between school
violence and violence in the mass media for male and female
respondents are displayed in Table 9.
TABLE 9
THE CORRELATION COEFFICIENTS OF MALE AND FEMALE STUDENTS ON
SCHOOL VIOLENCE AND VIOLENCE IN THE MASS MEDIA
GENDER N R PROBABILITY
Male 133 -.0332 .704
Female 68 .0934 .449
TOTAL 201
Not significant at .05 level
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The correlation coefficient for 133 male students was
-.0332; this shows an inverse relationship between school
violence and violence in the mass media as perceived by male
students in alternative schools. The probability level was
.704, which was not significant at the .05 level. Therefore,
for (a) male students hypothesis 5 was accepted.
The correlation coefficient for 68 female students was
.0934; this shows no relationship between school violence
and violence in the mass media as perceived by female
students in alternative schools. The probability level was
.449, which was not significant at the .05 level.
Therefore, for (b) female students hypothesis 5 was
accepted.
The data indicated that male and female students'
perceptions regarding school violence and violence in the
mass media were similar. The data revealed that violence in
the mass media has no influence on school violence. The
literature revealed that violence in the mass media has a
significant influence on the violent behavior of students.
Researchers have found that television desensitizes viewers,
especially, young children, to immorality of violence.
Television reinforces the seeming ordinariness and rightness
of violence that confronts them daily. These children come
to believe that the violence they view on television is
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normal and acceptable. Researcher identify violence in the
mass media as a risk factor that correlated with youth
violence (Ruttenberg, 1994). Once more, this study was
based on students' perceptions and their perceptions of
factors that contribute to school violence may not
necessarily be real life occurrences.
Hypothesis 6
There is no significant relationship between school
violence and an involvement with drugs as perceived by
(a) male and (b) female students in alternative schools.
Data relative to the relationship between school
violence and an involvement with drugs for male and female
respondents are displayed in Table 10.
TABLE 10
THE CORRELATION COEFFICIENTS OF MALE AND FEMALE STUDENTS ON
SCHOOL VIOLENCE AND AN INVOLVEMENT WITH DRUGS
GENDER N R PROBABILITY
Male 134 .3180 .000*
Female 68 -.0216 .861
TOTAL 202
★ Significant beyond .05 level
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The correlation coefficient for 134 male students was
.3180; this shows a positive relationship between school
violence and an involvement with drugs as perceived by male
students in alternative schools. The probability level was
.000, which was significant at the .05 level. Therefore,
for (a) male students hypothesis 6 was rejected.
The correlation coefficient for 68 female students was
-.0216; this shows an inverse relationship between school
violence and an involvement with drugs as perceived by
female students in alternative schools. The probability
level was .861, which was not significant at the .05 level.
Therefore, for (b) female students hypothesis 6 was
accepted.
The data indicated that male students perceived drugs
as having an influence on school violence. The female
students in the alternative schools did not perceive an
involvement with drugs as having an influence on school
violence. The way the female students responded to this
question may be an indication that drugs were not as
prevalent among female students as they were with male
students. Once more, one must note that this study was
based on students' perceptions, and not necessarily what
goes on in real life. The results may have been different.
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if the sample was conducted with a larger group of female
students in a regular school setting.
A survey conducted by the Gallup Poll (1994) ranked an
involvement with drugs as very significant among school-age
youth as it relates to an increase in school violence.
Research revealed that drugs have two distinct connections
that impact on youth violence. There is a connection that
exists between aggressive behavior and the consumption of
drugs. There is also a financial connection between the
existence of the drug trade and the violent behavior of
youth (Ruttenberg, 1994).
Hypothesis 7
There is no significant difference between school
violence and gender.
Data relative to the differences between school
violence and gender are displayed in Table 11.
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TABLE 11
ANALYSIS OF VARIANCE AND "F" RATIO FOR THE SIGNIFICANCE OF










Between Groups 1 1.0924 1.0924 4.2648 .0402*
Within Groups 200 51.2294 .2561
Total 201 52.3218
Mean S. Deviation S. Error
School Violence 3.470 0 .510 0.036
Gender 1.337 0 .474 0.033
* Significant at .05 level
Table 11 presents the data for a one-way analysis of
variance for these data. The "F" ratio was 4.2648 and was
significant at the .05 level of significance.
Therefore, hypothesis 7 was rejected.
The data indicated that there was a difference in the
way (a) males and (b) females perceived school violence.
Research support the data in this study. Infeld (1994)
conducted a study to examine gender based differences in
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writing. The finding revealed that girls write from a
reality-based perspective and resolved conflicts more
peacefully than boys. Comparatively, boys write from a
fantasy-based perspective and resolved more conflicts
physically and violently.
MULTIPLE REGRESSION
To identify the variables with the strongest predictor
value a regression analysis was conducted. The analysis
identified drugs and lack of parental supervision as the
strongest predictors as related to school violence.
Using the stepwise regression method with a level of
significance of .05 the variables were entered, one at a
time, and drugs and lack of parental supervision showed the
most influence.
Table 12 shows the stepwise multiple regression to




RESULTS OF THE STEPWISE MULTIPLE REGRESSION FOR SCHOOL
VIOLENCE AND INDEPENDENT VARIABLES OF THE STUDY
Variables r r2 Percent
of Variance
F




.33022 .10905 -.03406 11.93336
Variables not in the Equation:
Abusive Parents
Family Structure
Violence in the Mass Media
Peer Pressure
The variables above were not entered into the model because
their influence was not significant.
The data show that in the stepwise regression model
drugs had the greatest influence on school violence.
The regression coefficient was .27384, and the square of the
regression coefficient was .07499.
However, a stepwise multiple regression revealed that
drugs were the major contributor to school violence.
Although females did not show a significant relationship
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between drugs and lack of parental supervision, there was
enough variance when the genders were grouped together that
the data showed drugs as the greatest factor contributing to
school violence.
Kenny and Watson (1992) revealed that drug use among
teenagers in school continues to be a significant problem,
with many youths reporting regular monthly and daily use.
Children living in poverty see themselves as having little
hope of advancing economically in legitimate ways. Their
hopelessness and alienation help to explain their abuse of
drugs.
Ruttenberg (1994) revealed that drugs have two distinct
impacts on youth violence. There is a connection that
exists between aggressive behavior and the consumption of
drugs. There is also a financial connection between the
existence of the drug trade and violence.
Lack of Parental Supervision also had a strong
influence on school violence. When children are not closely
supervised they tend to get into trouble. Parents need to
know where their children are and to spend quality time with
them. Research showed a trend regarding the family; it
suggested a lessening of family influence on children. As a
result, more children are being raised in families in which
parents have less and less time for them (Eitzen, 1992).
95
Due to the lack of parental supervision and guidance, many
children learn their morals and ethics on the streets from
their peers.
SUMMARY
In Chapter 5 the data obtained from 202 male and female
students in a Metropolitan Atlanta area alternative school
were analyzed and discussed. The data were tabulated, and
the appropriate statistical tools were used for data
analysis at the .05 level of significance. The primary
statistics that were used to interpret these data were
Pearson-r Correlation Coefficients and stepwise multiple
regression.
Seven null hypotheses were tested in this study.
Six null hypotheses were accepted and one rejected for
female students. The accepted hypotheses were relative to
the relationship between school violence and negative peer
pressure; school violence and abusive parents; school
violence and lack of parental supervision at home; school
violence and an involvement with drugs; school violence and
family structure; and school violence and violence in the
mass media.
Four null hypotheses were accepted and three rejected
for male students. The accepted hypotheses were relative to
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the relationship between school violence and negative peer
pressure; school violence and abusive parents; school
violence and family structure; and school violence and
violence in the mass media. The rejected hypotheses were
relative to the relationship between school violence and
lack of parental supervision at home and school violence and
involvement with drugs. The difference between school
violence and gender was rejected.
A stepwise multiple regression for the dependent
variable and independent variables was computed to identify
the variable that had the greatest influence on school
violence. The data revealed that drugs had the greatest
influence on school violence.
CHAPTER 6
FINDING, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
This study examined whether there was a significant
relationship between the perceptions of male and female
students in alternative schools and school violence with
regard to these variables: negative peer pressure, abusive
parents, lack of parental supervision at home, family
structure, an involvement with drugs, exposure to violence
in the mass media, and gender. This chapter synthesizes the
research findings. The first section includes findings and
conclusions of the study. The second examines the
implications of the findings. The final section offers
recommendations based on the findings of the research.
FIIJDIIirGS
The findings in this study indicate the variables that
relate to school violence among students in alternative
schools in a Metropolitan Atlanta area school district. The
primary statistics used to interpret this data were
Pearson-r, multiple regression and percentages.
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This summary includes each hypothesis and a synopsis of
the results revealed from the data collected.
Hypothesis 1
There is no significant relationship between school
violence and negative peer pressure as perceived by
(a) male and (b) female students in alternative schools.
Therefore, for (a) male students hypothesis 1 was accepted,
and for (b) female students hypothesis 1 was accepted.
The data indicated that male and female students'
perceptions of school violence as related to negative peer
pressure were similar. It also revealed that negative peer
pressure has no influence on school violence, but one must
note that this was the perception of male and female
students. The literature in this study revealed that
negative peer pressure has had a significant influence on
the violent behavior of students in school. Riley (1991)
revealed in a University of Michigan study that peer
pressure was a factor most influencing adolescent behavior.
In real life it makes a difference, even though it did not
show up in the data.
Hypothesis 2
There is no significant relationship between school
violence and abusive parents as perceived by (a) male and
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(b) female students in alternative schools. Therefore, for
(a) male students hypothesis 2 was accepted, and for (b)
female students hypothesis 2 was accepted.
The data indicated that male and female students'
perceptions of school violence as related to abusive parents
were similar. The data reveal that abusive parents have no
influence on school violence, but one must note that this
was only the perception of male and female students. The
literature in this study revealed that there is a
relationship between abusive parents and violent behavior
(Garbarino and Plantz, 1993). In another case-control study
(1993) Lewis and his colleagues found that early child abuse
and family violence were associated with violent behavior.
Hypothesis 3
There is no significant relationship between school
violence and lack of parental supervision at home as
perceived by (a) male and (b) female students in alternative
schools. Therefore, for (a) male students hypothesis 3 was
rejected, and for (b) female students hypothesis 3 was
accepted.
The data indicated that male students' perceptions of a
relationship between school violence and lack of parental
supervision at home had an influence on school violence. The
female students perceived lack of parental supervision at
100
home as not having had an influence on school violence. The
literature in this study supports the data indicating the
lack of parental supervision at home as a major indicator
contributing to violence in the pijblic schools (MetLife/
1994). The literature in this study, also revealed that
girls learn their morals and ethics on the streets from
their peers, due to the lack of parental supervision and
guidance. Even though, the data did not reveal the lack of
parental supervision at home as having an influence on
school violence for females, but in real life it makes a
difference (Los Angeles County Sheriff Dept., 1994).
Hypothesis 4
There is no significant relationship between school
violence and family structure as perceived by (a) male and
(b) female students in alternative schools . Therefore, for
(a) male students hypothesis 4 was accepted, and for (b)
female students hypothesis 4 was accepted.
The data indicated that male and female students’
perceptions of school violence as related to family
structure were similar. The data revealed that family
structure has no influence on school violence, but one must
note that this study dealt with the perceptions of male and
female students when in real life family structure may have
an influence on violent behavior of children. Research in
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this study showed that in families in which parents were
divorced or separated violent behavior was twice as great in
children. The most violent offenders tended to come from
large families (Buka and Earls, 1993).
HygQthesis—5
There is no significant relationship between school
violence and violence in the mass media as perceived
(a) male and (b) female students in alternative schools.
Therefore, for (a) male students hypothesis 5 was accepted,
and for (b) female students hypothesis 5 was accepted.
The data indicated that male and female students'
perceptions of school violence as related to violence in the
mass media were similar. The data revealed that violence in
the mass media has no influence on school violence. Once
more, this study dealt with the perceptions of male and
female students, which may not be related to real life
occurrences. The literature in this study revealed that an
increase in school-related crime is most frequently
attributed to violence in the mass media. When children
view high levels of violence on television the experience




There is no significant relationship between school
violence and an involvement with drugs as perceived by
(a) male and (b) female students in alternative schools.
Therefore, for (a) male students hypothesis 6 was rejected,
and for (b) female students hypothesis 6 was accepted.
The data indicated that male students perceived drugs
as having an influence on school violence. The female
students perceived drugs as having no influence on school
violence. The way female students responded to this
question may be an indication that drugs were not so
prevalent among females students as among the males. Once
more, one must note that this study was based upon students'
perceptions and not necessarily on what goes on in real life
with a larger group of female students.
Hypothesis 7
There is no significant difference between school
violence and gender. Therefore, hypothesis 7 was rejected.
The data indicated that there was a difference in the
way (a) males and (b) females perceived school violence.
SUMMARY OF FINDINGS
The findings in this study indicated that seven null
hypotheses were tested in this study. Four null hypotheses
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were accepted and three rejected. The lack of parental
supervision at home and an involvement with drugs were
rejected and were significant in this study. There was
also, a difference in the perceptions of school violence and
gender. The study indicated that male and female students
perceived school violence in different ways.
CONCLUSIONS
From the findings of this study most of the variables
that were thought to have contributed to school violence
were found to have no significant relationship for this
sample. There were two variables that emerged as having a
significant relationship on school violence - the lack of
parental supervision at home, and an involvement with drugs.
The results of this study could have been contributed to the
nature of the study. The composition of the sample were 87
percent Black students in the alternative schools, with a
small sample of other racial groups 3 percent White and 10
percent Hispanic. The results of this were limited to male
and female students only in alternative schools, which may




This study gives credence to two major implications for
school administrators and parents. Central office
administrators and building level administrators should take
into consideration when writing policies dealing with school
violence the fact that the use of drugs and lack of parental
supervision adversely affect both male and female students.
The following implications are offered based on the findings
of this study:
1. School policies dealing with students usage of drugs
should stress prevention and intervention.
2. Parents and administrators need to work cohesively as a
team to ensure supervised after-school programs. Such
programs should include drug education and daily
counseling for male and female students.
RECQMMENDATIONS
Based on the findings of the study the researcher makes
the following recommendations:
1. Schools should encourage community leaders to enter
into partnership with the schools to provide mentors
and to demonstrate positive role models for the
students.
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2. Schools should encourage various businesses to sponsor
after-school work study programs for students 16 to 18
years of age as part of an on-going career education
program.
3. Schools should work with parents to ensure that
appropriate supervision of their children is regularly
provided either by parents or by an appropriate
community service agency.
4. Schools should encourage students not to read material
or watch videos that encourage or feature the use of
drugs as being sociably acceptable as part of their
theme. Also, the school should work with parents to
enforce this edict while at home or away from home.
RECOMMENDATION FOR FURTHER RESEARCH
These are recommendations in response to the
hypotheses. Further research is needed to explore the
impact of negative peer pressure, abusive parents, family
structure, and exposure to violence in the mass media on
male and female students with regard to their perceptions on
school violence. This study showed that there is no
statistically significant relationship between school
violence and these variables, however, further studies need
to be conducted with a larger, broader group of students.
106
.SUMMRY
The implications in this section were based on the
conclusions in this study. There were significant
relationships between school violence and an involvement
with drugs, and between school violence and the lack of
parental supervision at home.
With school violence being a major issue in schools,
the recommendations of this study will be useful in
assisting teachers, administrators, and parents to encourage
positive behavior to help curtail the negative behavior of
children. The involvement of positive community leaders as
role models and mentors for male and female students should
become a part of the total school setting. If schools are
to provide a c[uality education and a safe environment for
all children, they must provide programs to teach children
social skills, to develop problem-solving skills and to plan
individual strategies to help them before they become
violent. Schools must target parents as well as students




A SURVEY OF FACTORS THAT CONTRIBUTE TO VIOLENCE
Please read the following items carefully and circle the
answer that applies mostly to you.
1. Race: (a) Black (b) White (c) Hispanic (d) Asian
(e) Other (Please indicate)
2. Age: (a) 12 (b) 13-15 (c) 16-18
3. Gender
(a) Male (b) Female
4. The kind of work my mother does:
(a) Semi-skilled Work/Skilled Work (b) Manager
(c) Technical Work/Professional (d) Unemployed
5. The kind of work my father does:
(a) Semi-skilled Work/Skilled Work (b) Manager
(c) Technical Work/Professional (d) Unemployed
6. I receive lunch daily in the school cafeteria through
(a) Free Lunch (b) Reduced Lunch (c) Cash/Check
(d) Lunch from home
7. My family and I receive assistance from the government,
(a) Welfare (b) Food Stamps (c) Food Stamps and
Welfare (d) Social Security (e) SSI (Supplemental
Security Income) (f) None of the above
8. My family pays for medical care by means of:
(a) Medicaid (government assistance) (b) Private
Insurance (c) Cash/Check (d) Credit Card (e) Other
(indicate)
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Please circle the answer to each statement that best
represents you.
9. I feel that I should do the things my friends do, even
acts of violence (threatening others, cussing,
fighting, hitting, etc.).
(a) Always (b) Almost Always (c) Sometimes (d) Rarely
(e) Not At All
10. I am influenced by my older friends, to do the things
that they do (such as joining a gang, disruptive
classroom behavior, etc.).
(a) Always (b) Almost Always (c) Sometimes (d) Rarely
(e) Not At All
11. I am influenced by friends my age to act out in a
violent way (hitting, cussing, shoving, pushing, etc.),
(a) Always (b) Almost Always (c) Sometimes (d) Rarely
(e) Not At All
12. I get into fights (fistfighting or name calling)
because of my friendship with my peers.
(a) Every day (b) More Than Once Per Week (c) Once
Per Week (d) Once Per Month (e) Not At All
13. I hear my parents verbally abuse (screaming, shouting,
namecalling, cussing, etc.) each other.
(a) Every day (b) More Than Once Per Week (c) Once
Per Week (d) Once Per Month (e) Not At All
14. I see my parents physically abuse each other (slapping,
hitting, use of gun, knife, etc.).
(a) Every day (b) More Than Once Per Week (c) Once Per
Week (d) Once Per Month (e) Not At All
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15. I am physically punished by my parents (slapping,
beating, hitting, etc.).
(a) Every day (b) More Than Once Per Week (c) Once Per
Week (d) Once Per Month (e) Not At All
16. I suffer verbal abuse from my parents (cussing/cursing,
name calling etc.).
(a) Every day (b) More Than Once Per Week (c) Once Per
Week (d) Once Per Month (e) Not At All
17. I am denied (refusal to give) food by my parents as a
means of punishment.
(a) Every day (b) More Than Once Per Week (c) Once Per
Week (d) Once Per Month (e) Not At All
18. My mother/stepmother or father/stepfather is home with
me after school.
(a) No Days (b) 1-2 Days (c) 3-4 Days (d) 5-6 Days
(e) 7 Days
19. My parents are home with me throughout the night.
(a) No Nights (b) 1-2 Nights (c) 3-4 Nights
(d) 5-6 Nights (e) 7 Nights
20. My parents are home with me on weekends.
(a) No Days (b) Less Than 8-hours a day (c) 1 Day
(d) 2 Days (e) 3 Days
21. I live with my mother or stepmother and father or
stepfather in the same house.
(a) Every day/Night (b) 1-2 Days Per Week (c) 3-4 Days
Per Week (d) 5-6 Days Per Week (e) Other
(indicate)
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22. I live only with my mother.
(a) Every day/Night (b) 5-6 Days Per Week (c) 3-4
Days Per Week (d) 1-2 Days Per Week (e) Other
(indicate)
23. I live only with my father.
(a) Every day/Night (b) 5-6 Days Per Week (c) 3-4 Days
Per Week (d) 1-2 Days Per Week (e) Other
(indicate)
24. I live with my parents and brothers/sisters.
(a) Four or more brothers/sisters (b) Three
brothers/sisters (c) Two brothers/sisters
(d) one brother/sister (e) No brothers/sisters
25. My mother's age is:
(a) 20 - 24 (b) 25 - 29 (c) 30 - 34 (d) 35 - 39
(e) 40 or Older
26. My father's age is:
(a) 20 - 24 (b) 25 - 29 (c) 30 - 34 (d) 35 - 39
(e) 40 or Older
27. I enjoy watching violent television programs and
movies.
(a) 7 Days Per Week (b) 5-6 Days Per Week (c) 3-4
Days Per Week (d) 1-2 Days (e) 0-Days
When I am watching television, most of the programs I
watch are violent. (a) Always (b) Almost Always
(c) Sometimes (d) Rarely (e) Not At All
28.
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29. Watching violent shows on television influences the
things that I do.
(a) Always (b) Almost Always (c) Sometimes (d) Rarely
(e) Not At All
30. Violent programs on television/movies teach me how to
take care of myself when I am confronted with
unfriendly individuals.
(a) Always (b) Almost Always (c) Sometimes (d) Rarely
(e) Not At All
31. I have seen my friends or family members get hurt
through violent acts in my neighborhood.
(a) Very Often (b) Often (c) Sometimes (d) Rarely
(e) Not At All
32. I live in a neighborhood that has
(a) A Lot Of Crime (b) Some Crime (c) Hardly Any
Crime (d) None At All (e) Not Sure
33. I have been suspended from school because of my violent
behavior (such as kicking, hitting, threatening others,
slapping, etc.).
(a) Yes (b) No
34. Have you ever sold illegal drugs such as marijuana,
cocaine or crack-cocaine while in school?
(a) Yes (b) No
35. Have you ever smoked marijuana (grass, pot) while in
school?
(a) Yes (b) No
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36. Have you ever used cocaine or crack/cocaine while in
school?
(a) Yes (b) No
37. Have you ever beaten someone up while on school
property?
(a) Yes (b) No
38. I have been the victim of a violent act that occurred
in or around school (such as hitting, fighting,
shooting, stabbing, etc.).
(a) Yes (b) No
39. Has any of your brothers ever been picked up by the
police for any violent act (such as fighting,
shooting, stabbing etc.)?
(a) Yes (b) No (c) I have no brothers
40. Have any of your sisters ever been picked up by the
police for any violent act (such as fighting, shooting
stabbing, etc.)?
(a) Yes (b) No (c) I have no sisters
41. Have any other family members ever been picked up by
the police for any violent acts (such as fighting,
shooting, stabbing, etc.)?
(a) Yes (b) No
Have you ever gotten into trouble with teachers,
principals or law enforcement for possessing illegal
drugs?
(a) Yes (b) No
42.
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43. I feel that the use of drugs (such as marijuana,
cocaine, crack/cocaine, etc.) is a major cause
contributing to school violence.
(a) Yes (b) No
44. How many times have you been involved in a physical
fight?
(a) 0-1 (b) 2-3 (c) 4-5 (d) 6-7 (e) 8 or more
45. How many times did someone threaten you with a weapon
(such as knife, gun, etc)?
(a) 0-1 (b) 2-3 (c) 4-5 (d) 6-7 (e) 8 or more
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APPENDIX B
566 Watson Bay Trail
Stone Mountain, GA 30087
January, 1996
Mrs. Su Ellen Bray, Assistant Director
Research and Evaluation
DeKalb County School System
3770 North Decatur Road
Decatur, Georgia 30032
Dear Mrs. Bray:
I am a doctoral student in Administration and
Supervision at Clark/Atlanta University. I have been
employed as a teacher in the DeKalb County School System for
ten years.
I am writing to request your permission to conduct a
research study in the DeKalb County Alternative School. The
project is designed to identify variables that contribute to
violence among male and female students. Using a
questionnaire to collect the data, I plan to survey all of
the students in the alternative school.
Enclosed is a copy of my proposal.
I appreciate your consideration of this proposal and





566 Watson Bay Trail
Stone Mountain, GA 30087
January, 1996
Dear Parents:
I am a doctoral student at Clark/Atlanta University, I
am writing to seek your help in a research project designed
to identify factors which are perceived to influence the
violent or inappropriate behavior of boys and girls in
alternative schools. This information will be use in a
dissertation and the students remaining anonymous, no
individual data will be used, only group data. The students
will not use their name on any part of the questionnaire.
In order for your child to participate in the survey,
your permission is needed. I would really appreciate it, if
you would give your permission for your child to participate
in this survey.
Please sign this letter at the bottom ONLY if you DO
NOT want your child to participate in the survey, and return
it to the school on tomorrow by your child.









566 Watson Bay Trail
Stone Mountain, GA 30087
January, 1996
Dear Principal;
I am writing to^solicit your cooperation in a research
project designed to identify variables which are perceived
to contribute to violence among male and female students.
As principal, you are knowledgeable about the behavior
of male and female students in alternative schools. Will
you please take a few minutes to lend your expertise and
assistance with the enclosed parent consent letters and
questionnaires (to be given to all students willing to
participate in the survey)? I am also, soliciting your help
in getting permission from the parents for the students to
participate in the survey, by asking you to write a letter
to the parents on my behalf. After receiving permission
from the parents, I am willing to come to your school to
help administer the survey, and read items on the survey to
those who may need help or you may return the completed
surveys to me in the enclosed self-addressed envelope.
Please administer the questionnaires and return the
completed surveys as soon as permission is granted from the
parents or no later than two-weeks after getting permission.
In order to collect data for this research project, all
of the students in the alternative school will be asked to
participate in the study by completing a questionnaire. The
enclosed questionnaire should take approximately 15 minutes
to complete. The response the students give will be used
exclusively for dissertation purposes only. The data
generated by this study will be treated with strict
confidence.
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The subjects used in this study will be informed that
the collected data will be used in a dissertation, with
individuals remaining anonymous and only group data will be
reported. The respondents participation in the survey will
be voluntary and the collected data will be confidential.
Your involvement in this project is greatly needed and
highly appreciated.





566 Watson Bay Trail
Stone Mountain, GA 30087
January, 1996
Dear Student,
Thank you very much for participating in this survey.
Your honest responses to the questions will be greatly
appreciated. You are asked not to write your name on any
part of the questionnaire. Each student will remain
anonymous and your responses will be held in strict
confidence. No individuals will be identified and only
group data will be reported.
Thanking you in advance for your cooperation and







INSTRUCTIONS FOR ADMINISTERING THE SURVEY:
There is always a slight possibility that some children
may have problems reading and understanding the survey, if
they answer the questionnaire independently. So, I am
requesting that the survey is read to each group that will
participate. I am willing to come to your school to
administer the survey, since I am requesting that the items
are to be read aloud to the group. This survey will take




CATEGORIES OF DIFFERENT OCCUPATIONS
1. Unemployed (displaced worker, not employed, does not
work)
2. Semi-skilled/skilled worker (butler, maid, cook,
nurse's assistant, factory worker, mine worker,
fisherman, janitor, machine operator, bus driver, cab
driver, meat cutter, baker, carpenter, electrician,
mechanic, plumber, plasterer, construction worker)
3. Technical/Professional (policeman, detective, sheriff,
fireman, security guard, draftsman, electronics,
technician, bookkeeper, clerical, secretary, engineer,
nurse, accountant, minister, teacher, doctor, lawyer)
4. Manager (sales manager, store manager, office manager,
factory supervisor, government official, owner of a
small business, real estate sales, contractor)
(Clark/Atlanta University: Survey Exit Questionnaire, 1990)
NOTE: This is a listing of some occupations, please review
the list with the students before administering the survey.
If the students are unsure of the category, please help them
find the category that best describe their parent(s)
occupation. I will gladly come to your building and go over






To Whom It May Concern:
Please be advised that Mrs. Willa Blaylock (SSI1260-82-8793) is a
student in good standing in the Ilducational Leadership Department.
Mrs. Blaylock has successfully presented her proposal entitled “A
Comparative Study of the Perceptions of Male and Female Students
Ages 12 to 18 of Variables that Contribute to School Violence in
Alternative Schools in Four Southeastern Urban School Districts in the
Metropolitan Atlanta Area." She is now ready to begin obtaining
data for her survey. Your cooperation in assisting her in obtaining
correct data is greatly appreciated.
If further information is needed, please feel free to call me at (404)
880-8492.
('
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3770 North Oicalur Ro«d. Dtcaiur. CA 30032-1099 District 0(lic€; (409) 297-1200. (404) 297 2300
January 22, 1996
Subject: Approval for Willa B. Blaylock’s Research in DeKalb School System
Dear Cooperating Pnncipal(s):
The Department of Research and Evaluation has approved Willa B. Blaylock’s proposal for
research on "A Comparative Study of the Perceptions ofMale attd Female Students Ages
12 to 18 of Variables that Contribute to School Violence In Alternative Schools in Four
Southeastern Urban School Districts in the Metropolitan Atlanta Area Your approval and
cooperation for access into your respective schools are solicited and greatly appreciated.
The proposal was approved by Clark-Atlanta University (see attachment).
The researcher is required to meet your expectations with regard to school policies at all times.
The researcher is also required to submit a copy of the approved dissertation to tliis office, and an
abstract to the cooperating school(s).
Sincerely,




THE SCHOOL CANNOT LIVE APART FROM THE COMMUNITY
123
BIBLIOGRAPHY
Abner, Allison. Girls in the hood. Essence Magazine,
20, July: 1994.; 66-118.
Allen-Hagen, Barbara, Melissa Sickmund and Howard Snyder.
Juveniles and violence: Juvenile offending and
victimization. Washington, D.C.: Government Printing
Office, 1994.
American Psychological Association. Violence and youth:
psychology's response. Commission on Violence and
Youth. Washington, D.C., 1993.
Annual Gallup Poll of the Public's Attitude Toward the
Public Schools. Gallup Organization and Phi Delta
Kappah/ 1994.
Atlanta Public Schools. APS Overview. 1993-1994. Atlanta:
Atlanta Board of Education, 1994.
Baker, Keith and Robert J. Rubel. Violence and Crime in the
Schools. Massachusetts: D.C. Heath, 1980.
Barrett, Paul M. Killing of 15-year-old is part of
escalation of murder by juveniles. The Wall Street
Journal. March: 1991. Al, A5.
Beck, Allen J., Susan A. Kline and Lawrence A. Greenfeld.
Bureau of Justice Statistics. Washington, D.C.:
Government Printing Office, 1989.
Bell, Carl C. and Esther J. Jenkins. Community violence and
children on Chicago's south side. Psychiatry. (Feb.):
1993; 46-49.
Besag, Valerie E. Bullies and Victims in Schools.
Philadelphia: Open University Press, 1989.
Best, John W. Research in Education. (2nd ed.). Englewood
Cliffs, New Jersey: Prentice-Hall, Inc., 1970.
Buka, Stephen and Felton Earls. Early determinants of
delinquency and violence. Health Affairs. (Winter):
1993; 47-56.
124
Butts, Jeffrey. Juvenile Justice Bulletin: offenders in
juvenile court. U.S. Department of Justice. Washington,
D.C.: Government Printing Office, 1994.
Bybee, Rodger W. and Gordon Gee. Violence, Values, and
Justice In the Schools. Boston: Allyn and Bacon, 1982.
Centerwall, Brandon S. Television and violence: scale of the
problem and where to go from here. The Journal of the
American Medical Association. 267. June: 1992/
3059-3063.
Children's Defense Fund. Violence prevention. Washington,
D.C., 1995.
Clavton County Public Schools. Pamphlets. Jonesboro:
Clayton County Board of Education. 1995.
Criag, Susan. The educational needs of children living with
violence. Phi Delta Kappan. (Sept.): 1992; 67-68.
Curcio, Joan L. and Patricia F. First. Violence in the
Schools. California: Corwin Press, 1993.
Curwin, Richard. A humane approach to reducing violence in
the schools. Educational Leadership. (Feb): 1995;
72-75.
DeKalb County Public Schools. Facts about DeKalb Schools.
Decatur: DeKalb County Board of Education, 1994.
Department of Research and Testing. Survey cruestionnaire.
Clark/Atlanta University. Atlanta, Georgia, 1990.
Dineen, Janice. Bad teens. Youth. 4:8 (May): 1991/ 1-2.
Eitzen, Stanley. Problem students: the socio-cultural
roots. Phi Delta Kappan. 73. (April); 1992; 584-590.
Emeral, Crosby. The at-risk decade. Phi Delta Kappan.
74. (April): 1993; 598-604.
Farrington, D.P. Childhood Aggression and Adult Violence:
Early Precursors and Later-Life Outcomes. Hillsdale, ,
NJ: Erlbaum, 1991.
125
Fingerhut, Lois. Firearm mortality among children, youth,
and young adults. National Center for Health
Statistics. (March): 1993; 231.
Fink, Arlene and Jacqueline Kosecoff. How to Conduct
Survey. Newbury Park: Sage Publications, 1985.
Friedlander, Bernard. We can fight violence in the schools.
School Safety. (Winter): 1993; 20-24.
Furlong, Michael J., Gale M. Morrison and Joseph D. Dear.
Addressing school violence as part of schools'
educational mission. Preventing School Failure.
(Spring): 1994; 11.
Garbarino, James and M.C. Plantz. Children in Danger:
Cooing with the Consequences of Community Violence. New
York: Aldine, 1993.
Garrison, Ronald W. From just in time to all the time.
Citvschools. (Spring): 1995; 15.
Gaustad, Joan. Schools respond to gangs and violence.
Oregon School Study Council Bulletin. (May): 1991;
38-54.
Gottfredson, Gary D. and D.C. Gottfredson. Victimization in
Schools. New York: Plenum Press, 1985.
Grealy, Joseph I. School Crime and Violence: Problems and
Solutions. Fort Lauderdale: Ferguson E. Peters Company,
1989.
Greenbaum, Stuart. Set straight on bullies. National
School Safety Center. (Sept.): 1989; 1-25.
Harrington-Lueker, Donna. Hanging on to hope. The American
School Board Journal. (Dec.): 1994; 16-20.
Hechinger, F. M. Fateful Choices. New York: Carnegie
Corporation of New York, 1992.
Infeld, Colleen. Little girls, little boys: what do they
write about? Gender based differences in the Writing of
8-year-olds. MED. diss., York University: Canada, 1994.
126
Kenny, Dennis and Steward Watson. Improving school safety
by empowering students. The Educational Forum. 57.
(Spring): 1992; 50-60.
Kolbo, Jerome. Risk and protective factors among children
exposed to family violence. Ph.D. diss.. University of
Minnesota, 1993.
Krieg, Fred J. Preventing youth violence; developing
safe schools. West Virginia Graduate College. Vienna,
West Virginia, 1995.
Landsman, Samuel. Coping with violence: defense mechanisms
of children of spouse abuse and their correlation with
adjustment (family violence, battered women). Ph.D.
diss., St. John's University, 1991.
Los Angeles County Sheriff Department. Female gangs.
A Street Gang Manual of the Los Anaeles Count.v_
Sheriff's Department. (November): 1994; 39-49.
McGiboney, Gary. Youth violence and action. School Safety.
(Spring): 1995; 21-22.
Metropolitan Life Insurance Company. Violence in America's
Public Schools. New York: Louis Harris and Associates,
1994.
Miller, Maryann. Coning With Weapons and Violence on
Your Streets. New York: The Rosen Publishing Group,
1993.
Moles, Oliver C. Student misconduct and intervention.
School Safety. (Winter): 1991; 4-7.
Murdick, Nikki and Barbara C. Gartin. How to handle
students exhibiting violent behaviors. The Clearing
House. (May/June): 1993; 278-279.
National Crime Survey for 1986. School crime: annual
statistical snapshot kids and crime. School Safety
Newsiournal. Washington, D.C., 1995.
National School Safety Center. School Safety Check Book.
California: Pepperdine University Press, 1995.
127
National Research Council. Losing generations: adolescents
in high risk settings. Washington D.C.; National
Academy Press, 1993.
Rea, Louis M. and Richard A. Parker. Designing and
Conducting Survey Research. San Francisco: Jossey-Bass
Publishers, 1992.
Riley, Kevin W. Street Gangs and the Schools: A Blueprint
for Intervention. New York: Aldine, 1991.
Runyan, C.W. and E.A. Gerken. Epidemiology and prevention of
adolescent injury: a review and research agenda. The
Journal of the American Medical Association. 262: 16
(Oct.): 1989; 2275.
Ruttenberg, Hattie. The limited promise of public health
methodologies to prevent youth violence. The Yale Law
Journal. 103. (May): 1994; 1885-1901.
Sautter, Craig R. Standing up to violence. Phi Delta
Kappan. (Jan.): 1995; 1-11.
Schreiber-Dill, Vicky and Martin Haberman. Building a
gentler school. Educational Leadership. (Feb.): 1995;
69-71.
Seagle, Charley. Healthy futures in jeopardy: young people
and violence. Advocates for Youth. (April): 1994; 1.
Sheley, Joseph and James Wright. Gun acquisition and
possession in selected juvenile samples. U.S.
Department of Justice. Washington, D.C.: Government
Printing Office, 1992.
Sikes, Gini. Girls in the hood. Scholastic Update. (Feb.):
1994; 20-22.
Snyder, Howard. Juvenile violent crime arrest rates.
Office of Juvenile Justice and Delinquency Prevention.
Washington, D.C.: Government Printing Office, 1994.
Sourcebook of Criminal Justice Statistics. Bureau of Justice
Statistic. Washington, D.C.: Government Printing
Office, 1990.
Statistics for Juvenile Court. DeKalb County, Georgia,
1993.
128
Statistics for Juvenile Court. DeKalb County, Georgia,
1994.
Suntag, Michael. The role of schools and communities.
Citvschools. 1 (Spring): 1995; 6-9.
The Harvard School of Public Health and the Joyce
Foundation. A survey of experiences, perceptions, and
apprehensions about guns among young people in America.
Chicago's: Joyce Foundation, 1993.
Uniform Crime Reports. Federal Bureau of Investigation.
Washington, D.C.: Government Printing Office, 1992.
U.S. Department of Justice. Criminal victimization in the
United States. Washington, D.C.: Government Printing
Office, 1992.
U.S. Department of Justice. Juvenile court statistics.
Washington, D.C.; Government Printing Office, 1992.
U.S. Department of Justice. Office of juvenile and
delinquency prevention. Washington, D.C.: Government
Printing Office, 1994.
U.S. Department of Justice. Urban delinquency and substance
abuse: Research Summary. Washington, D.C.: U.S.
Department of Justice, 1994.
Warner, Sherry. Inner-city black adolescents' responses to
the threat of nuclear war (violence) Ph.D. diss.,
California School of Professional Psychology, 1991.
Weishew, Nancy L. and Peng, Samuel S. Variables predicting
students' problem behaviors. Journal of Educational
Research. (Sept./Oct.): 1993; 5-12.
Witkin, Gordon. Kids who kill. U.S. News and World Report.
(April): 1991; 26-32.
Youth Risk Behavior Survey. Morbidity and Mortality Report.
Centers for Disease Control and Prevention, 1990
